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Abstract

The introduction of Universal Credit and the effects of the economic crisis precipitated
by the Covid-19 pandemic, compounded by the Russian invasion of Ukraine, have all
contributed to a rise in the levels of poverty and child poverty in Scotland and the
wider United Kingdom. The rise in child poverty will have an impact on an increasing
number of children and young people and their effective engagement with school
education. This article presents a series of research findings and insights by leading
researchers from Scottish Universities on key themes in Scottish education that were
highly relevant in the pre-Covid and pre-war era, themes that will continue to be highly
relevant in the forthcoming years. The themes are: Education in Local Child Poverty
Action Reports; Digital Poverty and Education; School Uniform; Challenges for music
education in Scotland and Teacher preparation for educational inclusion.
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Introduction

Poverty and child poverty in Scotland and the United Kingdom have been
rising and are predicted to rise even further. This is the result of a number
of factors that have had a cumulative and profound effect on the lives of a
significant number of people in Scotland: changes in benefits to Universal
Credit; the economic crisis created by the impact of the covid-19 pandemic and
the consequences of the Russian invasion of Ukraine. The invasion of Ukraine
was within the context of existing supply bottlenecks and rise in inflation and
brought about steep increases in oil and gas (Office for Budget Responsibility,
2022). Energy bills continue to rise, and this is pushing the country into higher
inflation levels. This will have a serious impact of the standard of living for
all, but especially for those on limited household incomes who are most
vulnerable to price rises.

The Scottish Educational Research Association (SERA) Poverty and
Education Network was established in 2014 as an interdisciplinary body of
researchers focussed on the impact of child poverty on school education in
Scotland and in international contexts. Some of the leading researchers in the
(SERA) Poverty and Education Network have been researching and tracking
the different ways in which poverty has affected and disrupted the school
education of children and young people in Scotland (Scottish Government
National Statistics, 2021). This article presents a sample of research findings
and insights on a variety of themes: Education in Local Child Poverty Action
Reports; Digital Poverty and Education; School Uniform; Challenges for music
education in Scotland and Teacher preparation for educational inclusion. All
of the research findings and insights are positioned within this contemporary
context of increasing child poverty and the serious implications for the future
opportunities for disadvantaged children and young people. The themes
that are discussed below were all areas being researched by members of the
Network before the pandemic and the researchers provide an update of their
work in this article. They all call for the pressing need for effective intervention,
sustainable solutions and warn of the continuing grave consequences of the
rise in child poverty in the post-pandemic era. The article will commence
with a background section on Scottish schools and child poverty and will then
address all of the themes listed above.
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BEYOND THE PANDEMIC — POVERTY AND SCHOOL EDUCATION IN SCOTLAND 3
Scottish Schools and Child Poverty

The latest Scottish Government statistics indicate that there were 2,461
publicly funded schools in Scotland in 2022. This can be broken down into:
1,994 primary (elementary) schools; 358 secondary schools and 109 special
schools. There were also 2,606 children in Early learning and childcare
(Scottish Government, 2022a). There were 704,874 pupils in Scottish state
schools in 2022 (Scottish Government, 2022b). This figure includes primary
schools, secondary schools and special schools; it does not include statistics
for Early Learning Centres and Childcare. The Scottish Curriculum is called
Curriculum for Excellence built around four fundamental capacities: successful
learners; confident individuals; responsible citizens and effective contributors
(Scottish Government, 2023a). This is designed to be a coherent curriculum
for ages 3—18. There are two phases to this curriculum. First, there is a broad
general education across the curriculum areas for children from early years
to S3 (secondary year three) This is constructed of planned experiences and
outcomes. Second, there is a senior phase which provides opportunities for
further development and study for awards and national qualifications.

The most recent figures indicated that approximately one in four children
were living in poverty in Scotland in 2020 (24%) (Child Poverty Action Group,
2023a). This means that 240,000 children were living in relative poverty after
housing costs (Scottish Government, 2021a). These statistics refer to the period
2017-2020 as the pandemic impacted on data collection for 2020/2022. There
have been a number of priorities in the strategies to address the issue of
child poverty in Scotland and a number of prominent areas in research have
emerged.

In 2015, the Scottish Government launched the Scottish Attainment
Challenge which aimed to raise the educational attainment of children and
young people, targeting those who live in areas of deprivation. The goal is to
close the equity gap and improve literacy, numeracy and health and wellbeing
in Scotland (Education Scotland National Improvement Hub, 2023). The
Scottish Government introduced the Child Poverty Bill in 2017 which set out
ambitious targets to reduce child poverty by 2030 (Scottish Government,
2023b). This required the Scottish Government to produce delivery plans
and annual reports and also required local authorities and health boards to
jointly publish annual reports explaining how they were working to reduce
child poverty in their area. Importantly, the Child Poverty Bill and action is
integrated into wider measures to tackle poverty in Scottish society (Scottish
Government, 2022c).
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4 MCKINNEY ET AL

The OECD’S report on Broad General Education in Scotland, called for a
strengthened ‘middle’ operating through networks and collaboratives among
schools, and in and across local authorities. (OECD, 2015, p1o-11). In response
to this Scottish Government has overseen the introduction of Regional
Improvement Collaboratives (RICs). These are forums where local authorities
come together to support educational improvement within their region. The
32 local authorities in Scotland have organised themselves into six R1C s. These
vary in geographical and population size. The development of the R1C s is seen
as a key part of the Scottish Government’s reforms to educational governance
and are aimed at providing educational improvement support for practitioners;
developing regional improvement plans and facilitating collaborative working
across the region. RIC’s are seen as playing a key role in tackling the poverty
related equity gap. There are a number of ongoing evaluations focused on the
efficacy and impact of the rICs.

The Child Poverty Action Group has focussed on the hidden costs of the
school day and has produced a series of invaluable resources (Child Poverty
Action Group, 2023b). This initiative highlights the need to identify and address
the ‘hidden’ financial barriers to full participation in schools in Scotland. Some
of these barriers have been identified as the costs involved in: travel to school;
school uniform, fun events and school clubs, equipment and home learning
resources. The Educational Institute of Scotland, the main Scottish teaching
union, launched an anti-poverty campaign in 2015, entitled, Face up to Child
Poverty (Educational Institute of Scotland, 2022). This has served to heighten
awareness of the impact of poverty on the daily lives and schooling of young
people.

There have been a number of prominent areas in the research on child
poverty and the impact of poverty on education in Scotland. These are often
attempts to explore the distinctive nature and implications of the ‘attainment
gap’ in Scotland (Sosu & Ellis, 2014; McCluskey, 2017). For example, the early
years of children have been identified as very important, both in terms of
educational development and progression and potential health inequalities
(Treanor, 2012, 2017; Macdonald et al., 2013; White, 2017). Some important
research has been conducted into the mental health and wellbeing of children
and young people who live in poverty and how this can affect their engagement
in school and attainment in national qualifications (Mowat, 2019, 2020). The
limited number of young people from lower income backgrounds accessing
university level education has been a recurring focus for research studies
(Forbes & McCartney, 2015; Sosu et.al., 2018). There is increasing research
interest in the effects of rural poverty (and isolation) on children and their
education (Glass and Atterton, 2022).
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BEYOND THE PANDEMIC — POVERTY AND SCHOOL EDUCATION IN SCOTLAND 5
Education in Local Child Poverty Action Reports

Educationis everyone’s business. Itisan end and a means to an end. This implies
that education connects with wider policy agendas and societal aspirations.
The focus on educational equity in Scotland would appear to connect the work
and purpose of school education with broader goals to eradicate child poverty
in Scotland. Here, we focus on the extent to which education is acknowledged
in Local Child Poverty Action Reports, which articulate the contribution of
local action in each of Scotland’s 32 local toward the national ambition of
eradicating child poverty by 2030.

Scotland’s aspiration to achieve educational equity in schools is most
closely associated with the Scottish Attainment Challenge (sac), the
programme — launched by the Scottish Government in 2015 and managed
by Education Scotland — which has a particular focus on closing the poverty-
related attainment gap. Set for a re-launch in 2022, the early years of the sac
have been widely discussed and regularly appraised. The consensus opinion is
that some progress has been made in narrowing poverty-related attainment
gaps, but not as much as would have been desired given the scale of public
investment (Audit Scotland, 2021; Robertson and McHardy, 2021; Scottish
Government Social Research, 2021).

The spectre of any progress being unravelled during the disruptions of
Covid-1g is a concern of the Covid-19 Education Recovery Group and all other
stakeholders in Scottish education.

However, promoting equity in education is not the preserve of the education
sector alone. Since 2005, education has featured in the National Performance
Framework (NPF), first introduced in 2007 to provide focus for actions to
achieve the kind of country to which Scotland aspires. Education is at the heart
of the NPF’s purpose (e.g., give opportunities to all people living in Scotland),
National Outcomes (e.g., are well educated, skilled and able to contribute to
society) and National Indicators (i.e., education is one of the eleven themes
which are used to group together the 81 National Indicators).

Significantly, in the NPF, educational attainment — comprised of seven
sub-measures which measure performance from Primary 1 to SCQF Level
6 — is part of a much broader positioning of education. The other National
Indicators of ‘education’ seek to measure confidence, resilience, engagement
in extra-curricular activities, and education in adulthood (workplace learning,
participation of 16—19-year-olds, skill profile, skill shortage vacancies and skills
underutilisation).

The positioning of school education in relation to wider Scottish
Government agendas is particularly interesting in relation to the national
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6 MCKINNEY ET AL

ambition to eradicate child poverty by 2030. Enshrined in legislation through
the Child Poverty (Scotland) Act 2017, Scotland has established four metrics to
appraise interim progress and end goal achievement. Each of these metrics is
based — either entirely or largely — on household income, with the headline
target to reduce the proportion of children living in relative poverty to less
than 10% (where this equates to less than 60% of median household income,
equivalised for household size and composition). Each of Scotland’s 32 local
authorities, in partnership with its local NHS Board, is obliged to produce an
annual Local Child Poverty Action Report (LCPAR) to review local actions,
plans and progress using the local resources at their disposal. These LCPAR s
are encouraged to focus attention on the three drivers of poverty, defined as
increasing income from employment; increasing income from social security
or benefits in kind; and reducing costs of living.

School education sits awkwardly in this national project to eradicate child
poverty in Scotland by 2030. With success to be determined according to
household income levels, school education would appear to be on the margins.
Only one action makes a direct contribution to this goal, i.e., the Educational
Maintenance Allowance payment to 16-19-year-olds in education, which
counts toward household income. However, other actions in school education,
in theory, are possible. For example, finding funds to remunerate everyone
who works in school education to a level that would raise employees above
the poverty threshold would be a concrete income-oriented action, although
this would be based on the assumption that many of those employees have
household incomes that are currently below the threshold and that they have
children: such an action would be targeted at cleaners, catering staff, support
staff, clerical staff and transport staff (many local authorities are already
working toward Living Wage accreditation for these groups), rather than full-
time teachers who are already remunerated at levels above the threshold.
Similarly, it could be argued that immediate actions to improve the skills and
qualifications of secondary school pupils could impact on child poverty levels
by 2030 if improved outcomes enabled them as young adults to secure income
from paid employment that was at a level above the threshold. However, once
more this would only be impactful if it delivered adequate remuneration for
those who become young parents or contributed to these young adults not
becoming parents living in poverty with young children. Clearly, the direct
impact of school education on reducing child poverty when defined according
to household income is uncertain and is likely to be marginal given the scale
of the challenge.

However, many actions forschool education are outlined in Every Child, Every
Chance, the first child poverty delivery plan 2018—2022 (Scottish Government
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BEYOND THE PANDEMIC — POVERTY AND SCHOOL EDUCATION IN SCOTLAND 7

2018). Although not directly increasing household income, a central thrust of
anti-poverty action is to reduce the costs of living for households experiencing
poverty. This involves increasing provision of after school and holiday
childcare (with an objective of enabling parents of school aged children to
gain more income from employment), reducing the hidden cost of the school
day, setting a new minimum level for School Clothing Grants, introducing the
Young Scot National Entitlement Card to enable children living in poverty to
access in-kind support in non-stigmatising ways, and increasing free access
to some basic essentials (i.e., sanitary products) in schools. The Child Poverty
Measurement Framework — which measures the impact of actions beyond
household income - includes aspects of school education, i.e., school leaver
attainment gaps, uptake of free school meals, and level of school clothing grant.

Figure 1 summarises the incidence of educational equity themes in the
second round of LCPARSs (for 2019-2020). It is drawn from a larger body of
work that is reviewing local approaches to addressing national goals across
LCPARs. The education themes on which we focus are those that feature in
Every Child Every Chance — to reflect the established vision of equity in the first
child poverty delivery plan. It should be acknowledged that other aspects of
educational equity emerged in these reports, such as the concern with tackling
digital exclusion during the Covid-19 pandemic. Every LCPAR made at least
one reference to school education, although it is much less prominent in some

"Skills" ] 97%
"Qualifications" ] 58%
"School meals" ] 94%
"PEF" or "Pupil Equity Fund" 1 61%
"Cost of School Day" or "Costs of the School Day" ] 48%

"SAC" or "Scottish Attainment Challenge" ] 35%
"Education Maintenance Allowance" or "EMA" ] 29%
"Education (Scotland) Act 2016" OR "Education Act" ] 13%
"PACT project" or "PACT programme" ] 3%
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Percentage of Year2 LCPARs

FIGURE1 References to educational equity and related issues in year 2 local child poverty
action reports
Cases: 31 Local Child Poverty Action Reports
Note: One Year 2 LCPAR had not been submitted at the time of writing (March
2022)
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8 MCKINNEY ET AL

areas (e.g., North Lanarkshire) than others (e.g., North Ayrshire). Furthermore,
some aspects of educational equity are much more central to LCPARS (e.g,
school meals and the Pupil Equity Fund) than others (e.g., Educational
Maintenance Allowance and the EIS’ PACT programme).

We draw five conclusions from this analysis. First and foremost, school
education is a feature of local plans to tackle child poverty across Scotland.
Second, and on the other hand, there is much variation across local areas in the
extent to which education is viewed as central to these local efforts to tackle
child poverty, the ways in which educational equity is being pursued, and the
ways in which progress is measured (with some areas being much more data
driven, e.g., City of Edinburgh). Third, the prevalence of school meals affirms
the importance of inclusion in the delivery plan in shaping subsequent action,
a point for consideration as the second iteration of the child poverty delivery
plan is being prepared. It will be interesting to consider whether breakfast
provision in primary schools — a recent Scottish Government commitment
for primary schools — is conceived as wraparound care to facilitate parental
labour market participation. Fourth, education has also been nimble in
contributing to the wider tackling poverty agenda — this was evident in how
free school meal provision was adapted in lockdown and with the emergence
of action to tackle digital inclusion in response to the inequities that became
apparent during the Covid-19 pandemic. Finally, education has the potential
to encourage transformations in how child poverty is tackled more generally:
some of the education-based anti-poverty interventions in the Year 2 LCPAR s
adopted a cash-first approach, wherein provision entailed providing families
with income to dispense themselves, rather than granting access to in-kind
resources to be claimed — such an approach is championed by many anti-
poverty organisations, such as the Child Poverty Action Group. On the other
hand, much of the potential for education to contribute to tackling child
poverty is not yet being realised, e.g., very few reports showcase the potential
of promoting financial inclusion and welfare rights through working in
partnership with Education.

Although there is a need for further analysis and critical reflection we have
affirmed that school education is already integral to wider work that aims to
tackle child poverty locally across Scotland.

The Digital Divide and School Education
The Digital Divide

The digital divide is a worldwide phenomenon and one that is attracting
increasing attention in contemporary societies and educational systems. This
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BEYOND THE PANDEMIC — POVERTY AND SCHOOL EDUCATION IN SCOTLAND 9

focus of attention has accelerated as a result of the effects of the covid-19
pandemic. The digital age and the digital divide are often framed within the
emergence of the fusion of technologies in the fourth industrial revolution and
digital exclusion serves to deepen inequality and limit future opportunities
(Gov.UK, 2019). Let us take the UK as a whole: if the digital divide is not
adequately addressed in the UK, there will be four million adults by 2024 who
will not possess the digital skills for employment in this new age (Unicef, 2021).
This means that these adults are not able to fully participate in society. Unicef
(2021) has commented that ‘is a matter of social justice and opportunity that
we ensure all children and young people are digitally empowered.

There are, of course, serious challenges in the expansion of the digital world
and digital inclusion. Caution must be exercised, for example, over the rise
of ‘surveillance capitalism’ and there are many examples of online abuses
(Bevan, 2022; NSPCC, 2022). Nevertheless, the United Nations understands the
elimination of the digital divide as key to the achievement of the Sustainable
Development Goals and the United Nations Secretary General has produced
a Roadmap for Digital Cooperation that emphasises Connect, Respect and
Protect (United Nations, 2020). Connect refers to the target to attain ‘universal,
safe, inclusive and affordable access to the internet for all by 2030’ The aim
of Respect is to ensure that human rights are protected online as they are
protected offline. Protect reinforces the need for online security, especially for
the most vulnerable.

The Digital Divide in Scotland During the Period of the Pandemic

The move to online and hybrid earning and teaching in Scotland during the
period of the pandemic was fraught with challenges for school pupils, teachers
and parents/guardians and also highlighted the effects of digital exclusion.
It is important to recognise, however, that the digital divide existed before
the pandemic and digital inclusion for children and young people had been
identified as a priority and was being addressed by the Scottish Government.
The Scottish Government digital learning and teaching strategy of 2016 was
conceived as part of the improvement agenda for school education formalised
in the National Improvement Framework and the Scottish Education Delivery
Plan (Scottish Government, 2016).

Children and young people living in poverty and deprivation were most
affected by the move to online learning and teaching because of the ‘digital
gap’ (Audit Scotland, 2021). It is simplistic to conceive the digital gap as a
binary distinction between digital inclusion and digital exclusion. The digital
gap exists in different ways and to different degrees (Coleman, 2021). We have
identified five key areas that exemplify the digital gap in Scotland in relation
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10 MCKINNEY ET AL

to the learning of children and young people: (1) access to devices; (2) learning
space; (3) connectivity; (4) digital literacy and (5) parental engagement. First,
it is manifested in access to devices and suitability of devices. For some children
and young people, there can be no access or limited access to a device, for
example, devices have to be shared with family members. A device can afford
limited engagement with online learning activities or be unsuitable for some
aspects of online learning. The device being used can be incompatible with the
online platform used by the school. Second, there is an issue about learning
space. There can be no access or limited access to an appropriate private space
for online learning. There can be limited rooms in the house, overcrowding
in the house and there can be lack of furniture, such as table, desk or chair
(The Educational Institute of Scotland, 2021). The third key area is connectivity.
There can be no access or limited/intermittent access to the internet. The
family may not be able to afford constant internet access and the access may
be limited. Fourth, Digital inclusion is not simply access to devices and the
internet, it also includes digital literacy — the knowledge and skills required to
access and effectively operate digital technology (Sanders and Scanlon, 2021).
Children and young people can have limited digital literacy. Kirschner and
Bruyckere (2017) argue that the pre-covid myth that the net generation children
were digital natives, and teachers were digital immigrants, was a dangerous
oversimplification. This obscured the complexity of the different levels of
digital literacy and the digital divide. The fifth key area is parental engagement.
The parents/guardians can have limited digital literacy, or limited free time
when working at home, which means they are unable to provide guidance
and support in home online learning (Audit Scotland, 2021; The Educational
Institute of Scotland, 2021). Digital poverty in some households meant that
some parents/guardians were unable to engage online with the school and
access meetings and support.

Audit Scotland notes that the Scottish Government has taken measures to
bridge the digital gap. The Scottish Government is working with the Scottish
Council for Voluntary Organisations (SCvO) on a place-based approach to
digital inclusion (Scottish Council for Voluntary Organisations, 2022). Some
councils have been able to provide devices and access to the internet during
the pandemic. This has taken some time to implement across the country and,
in some places, progress has been slow (The Educational Institute of Scotland,
2021). Providing devices is only the beginning of a solution as they have to be
maintained and in good repair to function properly and be replaced when
necessary. Many of the households experiencing poverty and deprivation
are unable to replace faulty or broken devices (Includem, 2020). Further,
there remain connectivity issues in some rural areas which exacerbates
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BEYOND THE PANDEMIC — POVERTY AND SCHOOL EDUCATION IN SCOTLAND 11

the experience of rural poverty. These issues are often about the speed and
efficiency of the connection in rural areas, rather than a lack of connection,
and the continuation of a division between the ‘urban digital fast lane’ and the
‘grural digital slow lane’ (Wilson and Hopkins, 2019).

Beyond the Era of the Pandemic

Ashasbeennoted, access to the internet is linked to the ability of the household
to pay for the constant supply of electricity required for the use of the internet
and for using and charging devices for online learning and engagement.
Poverty has increased as a result of the pandemic and will increase further as a
result of the war in Ukraine. Fuel prices have recently risen dramatically. There
is now a danger that more households will experience fuel poverty, and this
will increase digital poverty. The Scottish Government is introducing a series
of measures to prevent fuel poverty through greater energy efficiency and
support for those who experience fuel poverty (Scottish Government, 2022d).
The effect of the increase of fuel poverty on digital poverty will have to be
monitored very carefully to evaluate the impact on households that experience
poverty and deprivation and on the opportunities for children and young
people. There is also the compounding issue of digital and financial literacy
which can exacerbate the challenges faced by those in poverty when trying
to access affordable internet deals (Lucas et al., 2021). While the education
system has developed innovative technological strategies in response to the
pandemic that can, in principle, improve teachers’ ability to reach learners, the
persistent issues highlighted here pose a significant challenge for promoting
educational equity.

School Uniform

The ubiquity of school uniform in most parts of Scotland can make people
forget about its cost and its affordability for families living in poverty. While
the cost is the amount of money needed to buy uniform items (school clothing
and PE kit), its affordability is the cost relative to the amount that the family
is able to pay. In Scotland the Child Poverty Action Group has done much to
highlight the cost of school uniform in its Cost of the School Day work (Child
Poverty Action Group, 2021). At secondary school level in Scotland compulsory
uniform is very much the norm. Of the 357 publicly funded secondary schools
in Scotland, 96% (n=343) have a compulsory school uniform (Shanks,2020).
Many people take it for granted that school uniform is beneficial. However,
there is no firm evidence that school uniform does make a difference in terms
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12 MCKINNEY ET AL

of behaviour or learning outcomes (Education Endowment Foundation, 2021,
Reidy, 2021). In Scotland and the other nations in the UK the wide income
differences mean that school uniform does help to reduce stigma and also
reduce non-attendance (Mazzoli Smith and Todd, 2019).

When the national minimum clothing grant was introduced in Scotland in
2018 (first set at £100 per year per pupil for those eligible) the aim was to reduce
living costs for families with the lowest incomes. The eligibility criteria were
left for local education authorities to determine, and these criteria are similar
but not always identical to those for free school meals (Shanks, 2022). While
the grant makes uniform more affordable it does not currently cover all the
costs involved. The Scottish Government sets the minimum payable and the 32
local authorities not only administer the grant but also have discretion on the
eligibility criteria, and they can provide a higher amount of grant. The issue is
that while the school clothing grant minimum is currently £150 for a secondary
school pupil, it has been found that on average £337 is needed to buy uniform
for a secondary school pupil for a year (The Children’s Society, 2020). The cost-
of-living crisis has led to some local authorities increasing their clothing grant.
In the 2021-22 school year only one local authority provided more than the
national minimum of £150 for secondary school pupils but in 2022-23 there
are five paying more with two paying £300 (Shanks, 2022). Therefore, if the
cost of school uniform and PE kit is more than twice as much as the clothing
grant that means that families living in poverty must divert other income to
buy school clothing, hence the dilemma of food or heating becomes one of
food or heating or school clothing.

Research undertaken during the Covid-19 pandemic showed that it became
more difficult to source and afford school uniform for families living in poverty
(Page, Power and Patrick, 2021). During the first national Covid-19 lockdowns
school buildings were closed and teaching and learning was moved online.
This meant that school uniform was no longer needed but when buildings
reopened there were not the opportunities for hand-me-downs to be given out
between friends and family and second-hand clothing that schools might have
provided was no longer being organised (ibid). The Edinburgh School Uniform
Bank (2021) reported an increase of 27% in the number of referrals for uniform
packs in 2020 and uniform banks have reported increased demand during the
cost-of-living crisis from 2022 onwards.

During the pandemic, schools in Scotland were trying to ventilate classrooms
as much as possible meaning that windows were open in many classrooms,
and thus pupils needed to wear extra layers to stay warm. Some schools also
required pupils to be outside during break and lunchtime in order to reduce
the spread of Covid-19. This led to further expense for families in order for their
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BEYOND THE PANDEMIC — POVERTY AND SCHOOL EDUCATION IN SCOTLAND 13

children to keep warm and/or the possibility of young people being cold both
inside and outside during the school day.

Recently, concerns about the cost rather than the affordability of school
uniform have gained attention in England where there is less clothing grant
support from local authorities and fewer schools under local authority control.
New statutory guidance for schools in England means that all publicly funded
schools must consider the cost of their uniform and organise second-hand
uniform (UK Government, 2021). The Welsh Government’s (2019) statutory
guidance emphasises the use of generic items that can be bought in multiple
outlets. The Scottish Government (2021) has made a commitment to introduce
its own statutory guidance on school uniform stating that: ‘during this
Parliament, we will introduce statutory guidance for schools; increasing the use
of generic items of uniform and reducing costs for families’ and a consultation
on this guidance was conducted between May and October 2022.

As others have noted (e.g., Mazzoli Smith and Todd, 2019) the priority should
be on poverty at source rather than trying to fix its effects through proxy help
such as free school meals, school clothing grant and school uniform banks.
However, while families are on low incomes, schools could ensure that their
uniform requirements do not exceed the national minimum clothing grant and
that uniform for girls is not more expensive (Mallen, 2021). Schools could also
provide support to families and ensure that they do not give out punishments
or stigmatise pupils because of their clothing (Dosa, 2019). Schools can review
their uniform policies with pupils and parents and make sure they consider
affordability, comfort (see Reidy, 2021) and the environment. Finally, the effects
on attendance from non-uniform days should be checked and acted upon if
necessary (Mazzoli Smith and Todd, 2019).

Challenges for Music Education in Scotland

The sections below summarise some of the research we have engaged in over
the past g years.

These summaries are followed by a short outline of the intended direction
for our future research and development work. A case is made for introducing
an iterative process of research and development that would seek to progress
innovative and research informed forms of provision.

Who gets to play? Investigating equity in musical instrument instruction in
Scottish primary schools (Moscardini et al. 2013) investigated the extent to which
the opportunity to undertake instrumental instruction in Scottish primary
schools was equitable. The study employed a mixed methods approach. Data
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were gathered from 21 Scottish primary schools, a total pupil population of
5122 pupils of whom 323 pupils were receiving instrumental instruction. The
analysis involved an investigation of the academic profile of this group, the
representation of children with additional support needs and the nature of
their additional support needs. A qualitative analysis of policy and guideline
documents and interviews with Heads of Instrumental Services, headteachers
and instrumental instructors served to explain and illuminate the quantitative
data.

The study also found that in some Local Authorities there was a top-down
deployment of instructors into secondary schools where pupils were being
presented for leaving exams in music. Instructors were then allocated to
related primary schools once the secondary provision had been addressed. This
deployment process may be seen as a means to bolster music exam attainment
and also explain the absence of instrumental instructors in primary schools in
particular areas of deprivation.

The findings showed that there was an aspiration, at all levels, of equality
of opportunity but this did not appear to have extended beyond the notion
of ensuring a representation of children with additional support needs. There
was evidence of disproportionality with an over-representation of children
identified as dyslexic while other groups of children with additional support
needs were significantly under-represented. Specifically, there was no evidence
of any children with physical impairments or significant learning difficulties
receiving instrumental music lessons. The study highlighted the challenge
of realising the aspirational rhetoric of policy and the need to ensure more
equitable access to instrumental music education for all children.

What'’s Going on Now? A study of young people learning music across Scotland
(Broad et al. 2019) This research looked at music provision across three local
authorities that were broadly reflective of the different local authorities across
Scotland. In depth case studies of each local authority were undertaken.
These included desk-based research and a series of interviews with a range of
stakeholders in each local authority knowledgeable of the music opportunities
for children and young people. The research was underpinned by the following
research questions:

— How is music provision organised in each of the case studies?

— What implicit perceptions of the value and role of music education shape this
provision?

— How does this impact on equality of opportunity?

The findings from this research asserted that, if left unchecked, current forms

of music provision in Scotland will work to increase inequality. Despite the

current focus on addressing inequality in Scottish Education, participation in
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music is not a possibility for all children and young people and is becoming
only accessible to those who can afford it and who can align with what is
culturally valued in schools. Children and young people from working-class
or poor households, disabled children and those with additional support
needs are effectively excluded. The report argued that recognition of this
issue is the first step towards effecting change. However, finding solutions is
not simply a matter of resources and increasing funding, instead it requires an
understanding and acknowledgment of the ways in which inequality persists.
The dominance of certain perspectives on musical performance, valued genres
and the potential intrinsic value of music to all pupils need to be considered.

Music Education in the Primary School in Scotland (Moscardini et al. 2021)
aimed to gather background data on music education in primary classrooms
provided by non-specialist primary teachers. It also looked to explore the
content of music education in Primary school-focused Initial Teacher
Education (ITE) programmes in preparing Primary teachers for delivering this
as part of Curriculum for Excellence (C{E). At a time where there are a variety
of challenges, including reduction of access to learning in and through the
expressive arts in both 1TE and curricular constraints and the status of music
education within the Primary classroom we considered it highly important to
gain insight into the experiences of practitioners at the chalk face of delivery.

Data were gathered through an online survey open to all general primary
teachers working in Scotland as well as an audit of course material made
available through 1TE providers. In total 437 Primary teachers responded to
our survey, with 6 of the 9 ITE providers also providing information on the
content of their ITE programmes.

Of the 437 Primary teachers that responded to the survey 98% considered
music education in the primary classroom to be important, yet while it was
deemed to be important by such a significant number of respondents, 15%
of these teachers indicated that music education was either ‘non-existent’
or ‘practically non-existent’ in their schools, with a further 9% reporting
that children in their primary schools did not experience any music lessons
at all. Indeed, only 3% of all respondents indicated that their schools had a
whole-school approach to music education through a structured and coherent
programme which was accessible to all children.

For many children, Primary school is the first formal experience of musical
learning and development, but the responses gathered for this project paint a
picture that access to music learning experiences is haphazard at best and non-
existent at worst. Providing meaningful and high-quality learning experiences
for children and young people requires teachers who have confidence and
comfort in designing and delivering appropriate activities. Additionally, for
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music and musical learning, the provision of high quality, meaningful musical
learning requires teachers to have confidence in their own musical knowledge,
understanding and skills.

This foundational confidence and competence in teaching Music for Primary
pupils is fostered in the 1TE phase of a teachers’ development. This time is
itself under pressure and has often competed for time with other curricular
areas. The place of Music in the ITE Primary curriculum and the ‘squeeze’ on
delivery was particularly evident in the responses from the ITE providers. Of
the 6 responding ITE providers, undergraduate Primary programmes students
experienced 9.5 hours of Music education across the duration of study, with
the one-year Primary PGDE programme averaging 7 hours. There is a degree
of commonality across these programmes, with the providers looking to raise
awareness of and familiarity with the curricular requirements and Experiences
and Outcomes, alongside some basic musical rudiments such as pitch, rhythm
and using the voice. However, from the responses of the Primary teachers
there remains a gap in knowledge, skills and confidence to enact these in the
classroom context.

The findings from our project highlights several areas of concern for the state
of music education in Scotland, none more so than the ‘patchy’ experiences
of children in Scotland as part of their mandatory education. How can we
promote access to high quality musical learning for all children? Likewise, how
can ITE providers support their students in developing the skills necessary for
designing and delivering such experiences?

Ways Forward?

The literature review of research outlined above indicates the different areas
for urgent consideration if provision of music education in Scotland is to
benefit all children and young people. The evidence suggests that pupils with
additional supportneeds and those from working class and poor households are
increasingly isolated from opportunities to engage in and enjoy the benefits of
music education. These challenges are not limited to Scotland with a report by
researchers from the University of Bath (Donnelly et al., 2019) acknowledging
similar and further issues around the complex relationship between poverty
and access to and engagement with the arts and other activities. The Donnelly
et al,, (2019) report emphasises that not only is cost a barrier for some children
but that additional factors such as gender and race can compound these
difficulties, leading to further social isolation through a sense of ‘not fitting in.

This social dimension is important for music, with music often considered as
ameans of promoting or contributing to wellbeing. This connections between
wellbeing, poverty and music is a large area of research and an interesting
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project was undertaken by researchers in Hong Kong who sought to implement
a one hour per week music education programme with early years children
in an area of high disadvantage over a 12-week period (Cheung et al., 2019).
The researchers reported a noticeable difference in the children’s wellbeing
and happiness through the child’s participation in the music project. Similarly,
Cheung et al., (2019) acknowledged an increase in quality of engagement
between family members and the children. While Cheung et al’s music
education programme was short-term, the initial findings are encouraging and
suggest that proactively pursuing opportunities in areas of high and multiple
deprivation can lead to a number of social and emotional gains. Conversely the
opposite could also be inferred, that if children are unable to access music due
to any disadvantage it may have a domino effect on their general wellbeing.

New ways of working need to be developed to address the issues raised above.
These need to be research informed and based on in-depth understanding of
the contexts in which they will be introduced and developed. An iterative
process of research and development is needed to ensure that change is
occurring that effects the necessary impact. With close partnership working
and a willingness to problem solve music education can be a possibility for all
children and young people.

Teacher Preparation for Educational Inclusion in the Context of
Increasing Child Poverty

In the last decade, a relationship between child poverty and poor educational
outcomes has been overtly acknowledged within political discourse (Ellis,
Thompson, McNicholl & Thomson, 2016). Poverty presents multiple barriers
to children and young people’s participation and success at school (Lacour &
Tissington, 2011). For example, high levels of poverty and material deprivation
areassociated with delaysinyoung children’s cognitive development (Bradshaw,
2011), underdeveloped social skills (Barnes, Chanfreau and Tomaszewski, 2010)
and a perceived lack of ‘readiness’ for school (Goodman and Gregg, 2010).
Therefore, calls within political discourse for schools to recognise and take
poverty seriously and for schools to engage with and respond to the effects of
poverty on their pupils’ lives, should not be underestimated.

The preparation of teachers for inclusive education offers one way of
responding to the challenges facing children and young people growing up
in poverty to successfully participate and thrive in their education (UNEScO,
2020). In high poverty school environments, the role of the teacher is
important in mitigating the effects of poverty-related attainment. Certain
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pedagogical approaches that teachers implement can help alleviate the
effects of child poverty on participation and learning outcomes (Lacour &
Tissington, 2011; Florian and Spratt, 2013). Surprisingly little is known about
the effective preparation of new teachers to mitigate the effects of poverty and
educational disadvantage (McNamara & McNicholl, 2016), despite recognition
of the damage caused by poverty to children and young people’s educational
outcomes. Our work has focussed on the preparation of new teachers in this
relation and has recently contributed to research undertaken as part of a larger
three-year project supported by the Scottish Government and the Scottish
Council of Deans of Education (SCDE, 2021).

Specifically, our work centred on researching teacher education pedagogies
and teacher induction strategies that better prepare early career teachers to
make a positive difference for pupils living in poverty. In Scotland, the Scottish
Index of Multiple Deprivation (s1MD), is the Government’s standard approach
for identifying areas of multiple deprivation. Our study focused on areas
SIMD 1- 40% communities, which are considered to have high incidences of
deprivation.

To begin with and given the complexity of poverty as a concept, we sought
to understand student teachers’ understandings of poverty within the context
of rising rates of child poverty both nationally and internationally (Robson,
Mtika, Graham and MacDougall, 2021). Our findings suggested that the student
teachers recognised poverty as a real issue applicable to children and young
people in Scotland’s schools. Additionally, they expressed different views as
to what constitutes poverty in the Scottish context, often seeing poverty in
multi-dimensional and dynamic terms. They also anticipated the likelihood of
working with children and young people affected by poverty in their teaching
practice. However, they were less certain about how they would recognise
such individuals in the classrooms. These findings offer a point of reference
for thinking about how initial teacher education can be viewed as a key site
for interrogating the variable nature of poverty in and for, the preparation of
teachers.

In another related study, we explored student teachers’ social capital
relations during practicum in schools with high numbers of pupils living in
poverty (Graham, MacDougall, Robson and Mtika, 2019). Recognising the
complexity of practicum in and for initial teacher education and the additional
challenges for schools linked to child poverty, this work explores the kinds of
social relations associated with student teachers’ practicum experience in high
poverty school contexts. We used Forbes and McCartney’s (2010) analytical
framework for social capital to explore the bridging and linking of social
relations between the student teachers and others in their practicum settings.
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The findings from our study suggest that the design of practicum does not
currently support the principles of social capital theory.

Specifically, practicum does not appear to systematically enable student
teachers to develop an understanding of how to make connections, and
develop the social relationships required to support positive educational
outcomes for the children and young people in such contexts. We make the
case for more effective ‘joint practice’ to better support student teachers’
professional learning within practicum settings. To enable this, we highlight
the pressing need for further research into the re-design of practicum so that
student teachers can gain knowledge and practice of relevant co-working skills
to equip them to work collaboratively with professionals, specialist teachers,
and, importantly, practitioners from other children’s agencies.

In our more recent study, we have been examining the experiences of
student and probationer teachers to surface and highlight what they can do in
terms of enacting educational inclusion in high poverty school environments.
The principles that underpin our approach are based on the Inclusive Pedagogy
Approach in Action (1paa) framework (Florian and Spratt, 2013). Organised
around 3 key principles: (i) difference is accounted for as an essential aspect
of human development in any conceptualisation of learning; (ii) teachers
must believe they can teach all children; and (iii) teachers continually develop
creative new ways of working with others, the 1PAA framework was developed
in response to the methodological problem of context as a confusing variable
in researching inclusive pedagogy. Applying the 1pAA judgements about what
inclusion is and whether it has occurred are replaced by an exploration of the
extent to which a principled stance is enacted. In doing so, the 1PAA aims to
move beyond a description of observable actions toward a deeper analysis
of the ways in which teachers can enact inclusive pedagogy. Using the 1pAa
we sought to surface what student and probationer teachers can do rather
than what they cannot do in relation to educational inclusion within their
classroom settings. Findings from this work provide concrete examples of how
student and probationer teachers begin to modify their classroom teaching and
learning environments by adopting pedagogical practices aimed at including all
learners. Examples of their practice offer insights for initial teacher education
in terms of preparing student teachers to enter their probationary year within
the Teacher Induction Scheme (General Teaching Council for Scotland n.d.).

The probationer teachers demonstrated an ability to mobilise readily
available teaching strategies, additional support resources and professional
relationships, to support an inclusive pedagogy. Of particular note, were the
intra-professional connections fostered by the probationer teachers with pupil
support assistants. Such working with others relates to the third principle
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of inclusive pedagogy which highlights the relational nature of an inclusive
pedagogical approach in responding to learner differences (Panti¢ & Florian,
2015). This finding underscores the importance of foregrounding relationality
as a key asset in, and for, enacting an inclusive pedagogy. Therefore, it would
seem beneficial for initial teacher education to focus support on student
teachers developing the capacities necessary for intra-professional working
as a starting point for creating wider interprofessional working to support the
inclusion of all learners.

In the wake of the covip-19 pandemic, subsequent school closures and
lockdown, the effects of poverty on the education of children and young
people have exacerbated. For instance, at the height of the pandemic, school
closures led to home schooling, which, notwithstanding digital and internet
poverty, revealed challenges for families to support children’s learning. In our
on-going research, we are now designing a study with a focus on children
and young people’s voices in relation to teaching and learning pedagogies in
schools located in high poverty environments. This work advances the idea
of a participative approach (Taylor & Robinson 2009) and the importance of
seeking genuine pupil voice as a right and as a need to gain insight into pupils’
perspectives on teaching and approaches (Lundy, 2007). Eliciting a better
understanding of pupils’ voices and listening to and acting on their views, has
potential to contribute a further important dimension to shaping preparation
of teachers for responding to the challenges faced by children and young
people growing up in poverty.

Concluding Remarks

The different contributions from members of the SErRA Poverty and Education
Network provide valuable insights into the complexity of the important
contemporary themes on the impact of child poverty on school education in
Scotland. There are other themes that could have been addressed including:
food insecurity; young carers; poverty proofing schools and attainment and
achievement. Overall, this wide range of themes highlights the challenge for
the Scottish education system; a system that was already struggling to tackle
poverty-related inequity pre-covid.

There are some existing examples of good practice in collaborative and
joined-up strategies. As has been stated, the Child Poverty Bill and action
has been integrated into wider measures to tackle poverty in Scottish society
(Scottish Government, 2022c). This is a recognition that poverty is an issue
for society, not just schools and the impetus for the action on child poverty is
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within the context of aims to increase viable employment opportunities for
adults, support adults into employment and increase benefits. The Regional
Improvement Collaboratives (RICs) are a good example of an initiative that
promotes focused and sustained collaboration among the local authorities for
a common goal: tackling the poverty related equity gap.

There are possibilities for collaboration and joined-up strategies emerging
from some of the contributions to this article. The research with student
teachers described in the section on ‘Teacher preparation for educational
inclusion in the context of increasing child poverty’ could be expanded to
other universities and other parts of Scotland. There is the potential to raise
the national minimum clothing grant to ease the hardship experienced
by families on low incomes, and there is scope for other collaborative and
joined-up strategies at all levels that recognise the underpinning relationship
between poverty and inequity.

References

Audit Scotland (2021). Improving Outcomes for Young People through School Educa-
tion. Available from: https://www.audit-scotland.gov.uk/uploads/docs/report/2021
/nr_210323_education_outcomes.pdf.

Barnes, M., Chanfreau, J., and Tomaszewski, W. (2010). Growing Up in Scotland: The
Circumstances of Persistently Poor Children, Edinburgh: Scottish Government.
Available from: https://www.webarchive.org.uk/wayback/archive/20150219192259
/http:/www.gov.scot/Publications/2010/04/26095519/12.

Bevan, W. H. (2022). Human Rights in a Digital Age, Cambridge University. Available
from: https://www.cam.ac.uk/cammagazine/humanrightsinadigitalage.

Bradshaw, P. (2011). Growing up in Scotland: Changes in Child Cognitive Ability in the
Pre-School Years, Edinburgh: Scottish Government.

Broad, S., Moscardini, L., Rae, A., Hunter, K., Wilson, A., and Smillie, G. (2019). What’s
Going on Now? A Study of Young People Learning Music Across Scotland, Royal Con-
servatoire of Scotland. Available from: https://www.researchgate.net/publication
/333089109_What%27s_Going_On_Now_A_study_of_young_people_making
_music_across_Scotland_Full_Report.

Cheung, A.T., Li, WH.C,, Ho, L.LK,, Ho, K.Y,, Lam, KK.W.L,, and Chung, O.K. (2019).
Effectiveness of a Musical Training Programme in Promoting Happiness and Qual-
ity of Life in Underprivileged Preschool Children, Journal of Clinical Nursing. 28,
PP- 4412—423.

Child Poverty Action Group (2021). The Cost of the School Day Toolkit Updated 2021.
Available from: https://cpag.org.uk/scotland/CoSD/toolkit.

SCOTTISH EDUCATIONAL REVIEW (2023) 1-27 | 10.1163/27730840:20231002, .- 00 04. 20mn

via free access


https://www.audit-scotland.gov.uk/uploads/docs/report/2021/nr_210323_education_outcomes.pdf
https://www.audit-scotland.gov.uk/uploads/docs/report/2021/nr_210323_education_outcomes.pdf
https://www.webarchive.org.uk/wayback/archive/20150219192259/http:/www.gov.scot/Publications/2010/04/26095519/12
https://www.webarchive.org.uk/wayback/archive/20150219192259/http:/www.gov.scot/Publications/2010/04/26095519/12
https://www.cam.ac.uk/cammagazine/humanrightsinadigitalage
https://www.researchgate.net/publication/333089109_What%27s_Going_On_Now_A_study_of_young_people_making_music_across_Scotland_Full_Report
https://www.researchgate.net/publication/333089109_What%27s_Going_On_Now_A_study_of_young_people_making_music_across_Scotland_Full_Report
https://www.researchgate.net/publication/333089109_What%27s_Going_On_Now_A_study_of_young_people_making_music_across_Scotland_Full_Report
https://cpag.org.uk/scotland/CoSD/toolkit

22 MCKINNEY ET AL

Child Poverty Action Group (2023a). Child Poverty in Scotland: The Facts. Available
from: https://cpag.org.uk/scotland/child-poverty/facts.

Child Poverty Action Group (2023b). Cost of the School Day. Available from:
https://cpag.org.uk/cost-of-the-school-day.

Coleman, V. (2021). Digital Divide in UK Education During Covid-19 Pandemic: Literature
Review, Cambridge Assessment. Available from: https://www.cambridgeassessment
.org.uk/Images/628843-digital-divide-in-uk-education-during-covid-19-pandemic
-literature-review.pdf.

Donnelly, M., Lazeti¢, P., Sandoval-Hernandez, A., Kumar, K. and Whewall, S. (2019).
An Unequal Playing Field: Extra-Curricular Activities, Soft-Skills and Social Mobility.
England: Social Mobility Commission. Available from: https://assets.publishing
service.gov.uk/government/uploads/system/uploads/attachment_data/file/818679
/An_Unequal_Playing Field_report.pdf.

Dosa, M., and Oxford & District Action on Child Poverty (2019). The Costs of Education
in Age of Austerity: A Local Study, London: Child Poverty Action Group. Available
from: https://cpag.org.uk/sites/default/files/files/CostsofEducation_web.pdf.

Edinburgh School Uniform Bank (2021). Annual Report Period from 1st July 2020
to 3oth June 2021, Edinburgh: Edinburgh School Uniform Bank. Available from:
https://edinburghuniform.org/wp-content/uploads/2021/10/ESUB-Annual-Report
-202021.pdf.

Education Endowment Fund (2021). School uniform. Available from: https://education
endowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
/school-uniform.

Education Scotland National Improvement Hub (2023). Scottish Attainment Chal-
lenge. Available from: https://education.gov.scot/improvement/learning-resources
[scottish-attainment-challenge/.

Educational Institute of Scotland (2022). Face up to Child Poverty. Available from:
https://www.eis.org.uk/campaigns/child-poverty.

Ellis, S., Thompson, L., McNicholl, J., and Thomson, J. (2016). Student Teachers’ Percep-
tions of the Effects of Poverty on Learners’ Educational Attainment and Wellbeing:
Perspectives from England and Scotland, Journal of Education for Teaching. 42(4),
pp- 483-499.

Florian, L., and Spratt, J. (2013). Enacting Inclusion: A Framework for Interrogating
Inclusive Practice, European Journal of Special Needs Education. 28(2), pp. 119-135.

Forbes, J., and McCartney, E. (2010). Social Capital Theory: A Cross-Cutting Analytic for
Teacher/ Therapist Work in Integrating Children’s Services? Child Language Teach-
ing and Therapy. 26(3), pp. 321-334.

Forbes, J., and McCartney, E. (2015). Inequalities, Soft Practices and Access to Scot-
tish Higher Education. Social Theory Applied. Available from: https://socialtheory
applied.com/2015/09/08/inequalities-soft-practices-access-higher-education/.

10.1163/27730840-20231002 | SCOTTISH EQUCATIONAL REVIEW, (2023). 1227, 05 oo
via free access


https://cpag.org.uk/scotland/child-poverty/facts
https://cpag.org.uk/cost-of-the-school-day
https://www.cambridgeassessment.org.uk/Images/628843-digital-divide-in-uk-education-during-covid-19-pandemic-literature-review.pdf
https://www.cambridgeassessment.org.uk/Images/628843-digital-divide-in-uk-education-during-covid-19-pandemic-literature-review.pdf
https://www.cambridgeassessment.org.uk/Images/628843-digital-divide-in-uk-education-during-covid-19-pandemic-literature-review.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/818679/An_Unequal_Playing_Field_report.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/818679/An_Unequal_Playing_Field_report.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/818679/An_Unequal_Playing_Field_report.pdf
https://cpag.org.uk/sites/default/files/files/CostsofEducation_web.pdf
https://edinburghuniform.org/wp-content/uploads/2021/10/ESUB-Annual-Report-202021.pdf
https://edinburghuniform.org/wp-content/uploads/2021/10/ESUB-Annual-Report-202021.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform
https://education.gov.scot/improvement/learning-resources/scottish-attainment-challenge/
https://education.gov.scot/improvement/learning-resources/scottish-attainment-challenge/
https://www.eis.org.uk/campaigns/child-poverty
https://socialtheoryapplied.com/2015/09/08/inequalities-soft-practices-access-higher-education/
https://socialtheoryapplied.com/2015/09/08/inequalities-soft-practices-access-higher-education/

BEYOND THE PANDEMIC — POVERTY AND SCHOOL EDUCATION IN SCOTLAND 23

General Teaching Council for Scotland. (no date). Teacher Induction Scheme. Available
from: https://www.gtcs.org.uk/probationer-teachers/teacher-induction-scheme/.
Glass, J., and Atterton, J. (2022). Improving our understanding of child poverty in
rural and island Scotland. Scottish Government. Available from: https://www.our
aberdeenshire.org.uk/wp-content/uploads/2022/07/improving-understanding

-child-poverty-rural-island-scotland-FOR-WEBPAGE.pdf.

Goodman, A, and Gregg, P. (Eds.) (2010). Poorer Children’s Educational Attainment:
How Important are Attitudes and Behaviour? York: Joseph Rowntree Foundation.
Available from: http://www.jrf.org.uk/sites/files/jrf/poorer-children-education-full
.pdf.

Gov.UK (2019). Regulation for the Fourth Industrial Revolution. Available from:
https://www.gov.uk/government/publications/regulation-for-the-fourth-industrial
-revolution/regulation-for-the-fourth-industrial-revolution.

Graham, A., MacDougall, L., Robson, D., and Mtika, P. (2019). Exploring Practicum:
Student Teachers’ Social Capital Relations in Schools with High Numbers of Pupils
Living in Poverty, Oxford Review of Education. 45(1), pp. 119-135.

Includem (2020). Staying Connected. Assessing Digital Inclusion during the coronavi-
rus pandemic. Available from: https://includem.org/wp-content/uploads/2021/o1
/Staying-Connected-Assessing-digital-inclusion.pdf.

Kirschner, P. A., and Bruyckere (2017). The Myths of the Digital Native and the
Multitasker, Teaching and Teacher Education. 67, pp. 135-142.

Lacour, M., and Tissington, L. D. (2011). The Effects of Poverty on Academic Achieve-
ment, Educational Research and Reviews. 6 (7), pp. 522—527.

Lucas, PJ.,, Robinson, R., and Treacy, L. (2021). Data Poverty in Scotland and Wales.
YLab NESTA. London. Available from: https://media.nesta.org.uk/documents/o1-FS
_NEST_DPENG_Book_Ho3AqpW.pdf.

Lundy, L. (2007). ‘Voice’ is Not Enough: Conceptualising Article 12 of the United
Nations Convention on the Rights of the Child, British Educational Research
Journal. 33(6) pp. 927-942.

Macdonald, W, Beck, S., and Scott, E. (2013). Briefing on child poverty. NS Health
Scotland Available from: https://www.healthscotland.scot/media/1845/child
-poverty-briefing.pdf.

Mallen, F. M. (2021). School Uniforms: Dressing Girls to Fail. A Report by Let Clothes
Be Clothes for the Department for Education. Let Clothes Be Clothes. Available
from: https://c5473fif-12ba-41c1-a€36-474d122bb746.filesusr.com/ugd/ed39c7_eeqo
bgd4obd44d639ae3246082f37489.pdf.

Mazzoli Smith, L., and Todd, L. (2019). Conceptualising Poverty as a Barrier to Learning
Through ‘Poverty Proofing the School day’: The Genesis and Impacts of Stigmatisa-
tion. British Educational Research Journal 45, pp. 356—371.

SCOTTISH EDUCATIONAL REVIEW (2023) 1-27 | 10.1163/27730840-20231002 - 10 05.20an

via free access


https://www.gtcs.org.uk/probationer-teachers/teacher-induction-scheme/
https://www.ouraberdeenshire.org.uk/wp-content/uploads/2022/07/improving-understanding-child-poverty-rural-island-scotland-FOR-WEBPAGE.pdf
https://www.ouraberdeenshire.org.uk/wp-content/uploads/2022/07/improving-understanding-child-poverty-rural-island-scotland-FOR-WEBPAGE.pdf
https://www.ouraberdeenshire.org.uk/wp-content/uploads/2022/07/improving-understanding-child-poverty-rural-island-scotland-FOR-WEBPAGE.pdf
http://www.jrf.org.uk/sites/files/jrf/poorer-children-education-full.pdf
http://www.jrf.org.uk/sites/files/jrf/poorer-children-education-full.pdf
https://www.gov.uk/government/publications/regulation-for-the-fourth-industrial-revolution/regulation-for-the-fourth-industrial-revolution
https://www.gov.uk/government/publications/regulation-for-the-fourth-industrial-revolution/regulation-for-the-fourth-industrial-revolution
https://includem.org/wp-content/uploads/2021/01/Staying-Connected-Assessing-digital-inclusion.pdf
https://includem.org/wp-content/uploads/2021/01/Staying-Connected-Assessing-digital-inclusion.pdf
https://media.nesta.org.uk/documents/01-FS_NEST_DPENG_Book_Ho3AqpW.pdf
https://media.nesta.org.uk/documents/01-FS_NEST_DPENG_Book_Ho3AqpW.pdf
https://www.healthscotland.scot/media/1845/child-poverty-briefing.pdf
https://www.healthscotland.scot/media/1845/child-poverty-briefing.pdf
https://c5473f1f-12ba-41c1-ae36-474d122bb746.filesusr.com/ugd/ed39c7_ee40b9d40bd44d639ae3246082f37489.pdf
https://c5473f1f-12ba-41c1-ae36-474d122bb746.filesusr.com/ugd/ed39c7_ee40b9d40bd44d639ae3246082f37489.pdf

24 MCKINNEY ET AL

McCluskey, G. (2017). Closing the Attainment gap in Scottish Schools: Three Challenges
in an Unequal Society, Education, Citizenship and Social Justice. 12 (1), pp. 24—35.
McNamara, O., and McNicholl, J. (2016). Poverty Discourses in Teacher Education:
Understanding Policies, Effects and Attitudes, Journal of Education for Teaching.

42(4), pp- 374-377-

Moscardini, L., Barron, D.S., and Wilson, A. (2013). Who Gets to Play? Investigating
Equity in Musical Instrument Instruction in Scottish Primary Schools, International
Journal of Inclusive Education. 17(6), pp. 646—-662.

Moscardini, L., Jaap, A., Rae, A., and Wilson, A. (2021). Music Education in the Primary
School in Scotland. Royal Conservatoire of Scotland. Available from: https://www
.researchgate.net/publication/356812562_Music_Education_in_the_Primary
_Classroom_in_Scotland_-_Research_Report.

Mowat, J. G. (2019). Exploring the Impact of Social Inequality and Poverty on the
Mental Health and Wellbeing and Attainment of Children and Young People in
Scotland, Improving Schools, 22(3), 204—223.

Mowat, J. G. (2020). Interrogating the Relationship Between Poverty, Attainment and
Mental Health and Wellbeing: the Importance of Social Networks and Support — a
Scottish Case Study, Cambridge Journal of Education, 50(3), 345-370.

NSPCC (2022). Online Abuse. Available from: https://www.nspcc.org.uk/what-is-child
-abuse/types-of-abuse/online-abuse/# (accessed 23/3/22).

OECD (2015). Improving Schools in Scotland: An oecd Perspective. Available from:
https://www.oecd.org/education/school/Improving-Schools-in-Scotland-An
-OECD-Perspective.pdf.

Office for Budget Responsibility (2022). Economic and Fiscal Outlook, March 2022.
Available from: https://obr.uk/docs/dlm_uploads/CCSo0222366764-001_OBR-EFO
-March-2022_Web-Accessible-2.pdf.

Page, G., Power, M., and Patrick, R. (2021). Uniform Mistakes: The Costs of Going Back
to School. A Covid Realities Rapid-Response Report, London: Nuffield Foundation.
Available from: https://www.nuffieldfoundation.org/wp-content/uploads/2021/04
/CovidRealities-UniformMistakes.pdf.

Panti¢, N., and Florian, L. (2015). Developing Teachers as Agents of Inclusion and Social
Justice, Education Inquiry. 6(3), pp. 333—351.

Reidy, J. (2021). Reviewing School Uniform through a Public Health Lens: Evidence
about the Impacts of School Uniform on Education and Health, Public Health
Reviews. 42.

Robertson, L., and McHardy, F. (2021). The Poverty-related Attainment Gap: A Review
of the Evidence. Report for The Robertson Trust. Glasgow: The Poverty Alliance.
Available from: https://www.povertyalliance.org/wp-content/uploads/2021/02/The
-Poverty-related-Attainment-Gap-A-Review-of-the-Evidence-2.pdf.

10.1163/27730840-20231002 | SCOTTISH EQUCATIONAL REVIEW, (2023). 1227, 05 oo
via free access


https://www.researchgate.net/publication/356812562_Music_Education_in_the_Primary_Classroom_in_Scotland_-_Research_Report
https://www.researchgate.net/publication/356812562_Music_Education_in_the_Primary_Classroom_in_Scotland_-_Research_Report
https://www.researchgate.net/publication/356812562_Music_Education_in_the_Primary_Classroom_in_Scotland_-_Research_Report
https://www.nspcc.org.uk/what-is-child-abuse/types-of-abuse/online-abuse/#
https://www.nspcc.org.uk/what-is-child-abuse/types-of-abuse/online-abuse/#
https://www.oecd.org/education/school/Improving-Schools-in-Scotland-An-OECD-Perspective.pdf
https://www.oecd.org/education/school/Improving-Schools-in-Scotland-An-OECD-Perspective.pdf
https://obr.uk/docs/dlm_uploads/CCS0222366764-001_OBR-EFO-March-2022_Web-Accessible-2.pdf
https://obr.uk/docs/dlm_uploads/CCS0222366764-001_OBR-EFO-March-2022_Web-Accessible-2.pdf
https://www.nuffieldfoundation.org/wp-content/uploads/2021/04/CovidRealities-UniformMistakes.pdf
https://www.nuffieldfoundation.org/wp-content/uploads/2021/04/CovidRealities-UniformMistakes.pdf
https://www.povertyalliance.org/wp-content/uploads/2021/02/The-Poverty-related-Attainment-Gap-A-Review-of-the-Evidence-2.pdf
https://www.povertyalliance.org/wp-content/uploads/2021/02/The-Poverty-related-Attainment-Gap-A-Review-of-the-Evidence-2.pdf

BEYOND THE PANDEMIC — POVERTY AND SCHOOL EDUCATION IN SCOTLAND 25

Robson, D., Mtika, P., Graham, A., and MacDougall, L. (2021). Student Teachers’ Under-
standings of Poverty: Insights for Initial Teacher Education, Journal of Education for
Teaching. 47(1), pp. 104—117.

Sanders, C.K,, and Scanlon, E. (2021). The Digital Divide is a Human Rights Issue:
Advancing Social Inclusion Through Social Work Advocacy, journal of Human
Rights and Social Work. 6, pp. 130-143.

SCDE (2021). Scottish Council of Deans of Education Attainment Challenge Project:
Developing pedagogies that work for Pre-Service and Early Career Teachers to reduce
the Attainment Gap in Literacy, Numeracy and Health and Wellbeing. Available from:
http://www.scde.ac.uk/projects/scde-attainment-challenge-project/.

Scottish Council for Voluntary Organisations (2022). Taking a Place-based Approach
to Digital Inclusion. The Story so far. Available from: https://storage.googleapis.com
[scvo-wordpress/2022/03/SCVO-Digital-Taking-a-place-based-approach-to-digital
-inclusion-the-story-so-far.pdf.

Scottish Government (2016). Enhancing Learning and Teaching through the use
of Digital Technology. Available from: https://www.gov.scot/binaries/content
/documents/govscot/publications/strategy-plan/2016/og/enhancing-learning
-teaching-through-use-digital-technology/documents/oo505855-pdf/00505855
-pdf/govscot%3Adocument/oo505855.pdf?forceDownload=true.

Scottish Government (2018). Every Child, Every Chance: The First Tackling Child Poverty
Delivery Plan 2018-2022. Edinburgh: Scottish Government. Available from:
https://www.gov.scot/publications/child-chance-tackling-child-poverty-delivery
-plan-2018—22/.

Scottish Government (2021a). Poverty and Income Inequality in Scotland 2017-2020.
Available from: https://data.gov.scot/poverty/2021/.

Scottish Government (2021b). Scottish Government and Scottish Green Party -
Shared Policy Programme. Available from: https://www.gov.scot/publications
[scottish-government-scottish-green-party-shared-policy-programme.

Scottish Government (2022a). Schools in Scotland 2022: summary statistics. Over-
view available from: https://www.gov.scot/publications/summary-statistics-for
-schools-in-scotland-2022/.

Scottish Government (2022b). Schools in Scotland 2022: summary statistics. Headline
school and early learning and childcare (elc) statistics. Available from: https://www
.gov.scot/publications/summary-statistics-for-schools-in-scotland-2022/pages
/headline-school-and-early-learning-and-childcare-elc-statistics/.

Scottish Government (2022c). Best Start, Bright Futures: tackling child poverty
delivery plan 2022-2026. Available from: https://www.gov.scot/publications
[best-start-bright-futures-tackling-child-poverty-delivery-plan-2022—26/pages/1/.

Scottish Government (2022d). Tackling the Cost of Living Crisis. Available from:
https://www.gov.scot/news/tackling-the-cost-of-living-crisis/.

SCOTTISH EDUCATIONAL REVIEW (2023) 1-27 | 10.1163/27730840-20231002 - 0. 05.20an

via free access


http://www.scde.ac.uk/projects/scde-attainment-challenge-project/
https://storage.googleapis.com/scvo-wordpress/2022/03/SCVO-Digital-Taking-a-place-based-approach-to-digital-inclusion-the-story-so-far.pdf
https://storage.googleapis.com/scvo-wordpress/2022/03/SCVO-Digital-Taking-a-place-based-approach-to-digital-inclusion-the-story-so-far.pdf
https://storage.googleapis.com/scvo-wordpress/2022/03/SCVO-Digital-Taking-a-place-based-approach-to-digital-inclusion-the-story-so-far.pdf
https://www.gov.scot/binaries/content/documents/govscot/publications/strategy-plan/2016/09/enhancing-learning-teaching-through-use-digital-technology/documents/00505855-pdf/00505855-pdf/govscot%3Adocument/00505855.pdf?forceDownload=true
https://www.gov.scot/binaries/content/documents/govscot/publications/strategy-plan/2016/09/enhancing-learning-teaching-through-use-digital-technology/documents/00505855-pdf/00505855-pdf/govscot%3Adocument/00505855.pdf?forceDownload=true
https://www.gov.scot/binaries/content/documents/govscot/publications/strategy-plan/2016/09/enhancing-learning-teaching-through-use-digital-technology/documents/00505855-pdf/00505855-pdf/govscot%3Adocument/00505855.pdf?forceDownload=true
https://www.gov.scot/binaries/content/documents/govscot/publications/strategy-plan/2016/09/enhancing-learning-teaching-through-use-digital-technology/documents/00505855-pdf/00505855-pdf/govscot%3Adocument/00505855.pdf?forceDownload=true
https://www.gov.scot/publications/child-chance-tackling-child-poverty-delivery-plan-2018–22/
https://www.gov.scot/publications/child-chance-tackling-child-poverty-delivery-plan-2018–22/
https://data.gov.scot/poverty/2021/
https://www.gov.scot/publications/scottish-government-scottish-green-party-shared-policy-programme
https://www.gov.scot/publications/scottish-government-scottish-green-party-shared-policy-programme
https://www.gov.scot/publications/summary-statistics-for-schools-in-scotland-2022/
https://www.gov.scot/publications/summary-statistics-for-schools-in-scotland-2022/
https://www.gov.scot/publications/summary-statistics-for-schools-in-scotland-2022/pages/headline-school-and-early-learning-and-childcare-elc-statistics/
https://www.gov.scot/publications/summary-statistics-for-schools-in-scotland-2022/pages/headline-school-and-early-learning-and-childcare-elc-statistics/
https://www.gov.scot/publications/summary-statistics-for-schools-in-scotland-2022/pages/headline-school-and-early-learning-and-childcare-elc-statistics/
https://www.gov.scot/publications/best-start-bright-futures-tackling-child-poverty-delivery-plan-2022–26/pages/1/
https://www.gov.scot/publications/best-start-bright-futures-tackling-child-poverty-delivery-plan-2022–26/pages/1/
https://www.gov.scot/news/tackling-the-cost-of-living-crisis/

26 MCKINNEY ET AL

Scottish Government (2023a). School admissions, curriculum and qualifications.
Available from: https://www.gov.scot/policies/schools/school-curriculum/.

Scottish Government (2023b). Poverty and Social Justice. Available from: https://www
.gov.scot/policies/poverty-and-social-justice/child-poverty/.

Scottish Government National Statistics (2021). Poverty and Income Inequality in
Scotland 2017—2020. Available from: https://data.gov.scot/poverty/.

Scottish Government Social Research (2021). Attainment Scotland Fund Evaluation:
Fourth Interim Report — Year 5. Edinburgh: Scottish Government. Available from:
https://www.gov.scot/publications/attainment-scotland-fund-evaluation-fourth
-interim-report-year-5/.

Shanks, R. (2020). Affordability of Secondary School Uniform in Scotland, Aberdeen:
University of Aberdeen. Available from: https://aura.abdn.ac.uk/bitstream/handle
[2164/15388/Shanks_ABDN_AffordabilityOfSecondary_VoR.pdfisequence=1.

Shanks, R. (2022). School Clothing Grant in Scotland Policy Briefing. University of
Aberdeen. https://doi.org/10.57064/2164/19088.

Sosu, E., and Ellis, S. (2014). Closing the Attainment Gap in Scottish Education. Joseph
Rowntree Foundation. Available from: https://www.jrf.org.uk/sites/default/files/jrf
/migrated/files/education-attainment-scotland-full.pdf.

Sosu, E., Smith, L.N,, Santoro, N., and McKendry, S. (2018). Addressing Socioeconomic
Inequality in Access to University Education: an Analysis of Synergies and Tensions
in Scottish Policy. Palgrave Communications. 4, 152 pp. 1-8.

Taylor, C., and Robinson, C. (2009). Student Voice: Theorising Power and Participation,
Pedagogy, Culture & Society.17(2), pp. 161-175.

The Children’s Society (2020). The Wrong Blazer 2020: Time for Action on School
Uniform Costs, London: The Children’s Society. Available from: https://www.children
ssociety.org.uk/sites/default/files/2020-10/the-wrong-blazer-report-2020.pdf.

The Educational Institute of Scotland (2021). eis Briefing on Digital Poverty. Available
from: https://www.eis.org.uk/Content/images/Equality/Child%z2oPoverty/Digital
Poverty.pdf.

Treanor, M. (2012). Impacts of Poverty on Children and Young People. Stirling: Scottish
Child Care and Protection Network (SCCPN). Available from: https://www.pure
.ed.ac.uk/ws/portalfiles/portal/17773229/impacts_of poverty_on_children_and
_young_people.pdf.

Treanor, M. (2017). Tackling Child Poverty: Actions to Prevent and Mitigate Child Pov-
erty at the Local Level. Edinburgh: What Works Scotland. Available from: http://wha
tworksscotland.ac.uk/wp-content/uploads/2017/08/WWSActionsToPreventAnd
MitigateChildPovertyAtLocalLevel.pdf.

UK Government (2021). Cost of school uniforms. Statutory guidance on develop-
ing a school uniform policy and managing uniform suppliers to ensure the cost of

10.1163/27730840-20231002 | SCOTTISH ERUCATIONAL REVIEW, (2023). 127, 05 oo
via free access


https://www.gov.scot/policies/schools/school-curriculum/
https://www.gov.scot/policies/poverty-and-social-justice/child-poverty/
https://www.gov.scot/policies/poverty-and-social-justice/child-poverty/
https://data.gov.scot/poverty/
https://www.gov.scot/publications/attainment-scotland-fund-evaluation-fourth-interim-report-year-5/
https://www.gov.scot/publications/attainment-scotland-fund-evaluation-fourth-interim-report-year-5/
https://aura.abdn.ac.uk/bitstream/handle/2164/15388/Shanks_ABDN_AffordabilityOfSecondary_VoR.pdf;sequence=1
https://aura.abdn.ac.uk/bitstream/handle/2164/15388/Shanks_ABDN_AffordabilityOfSecondary_VoR.pdf;sequence=1
https://doi.org/10.57064/2164/19088
https://www.jrf.org.uk/sites/default/files/jrf/migrated/files/education-attainment-scotland-full.pdf
https://www.jrf.org.uk/sites/default/files/jrf/migrated/files/education-attainment-scotland-full.pdf
https://www.childrenssociety.org.uk/sites/default/files/2020-10/the-wrong-blazer-report-2020.pdf
https://www.childrenssociety.org.uk/sites/default/files/2020-10/the-wrong-blazer-report-2020.pdf
https://www.eis.org.uk/Content/images/Equality/Child%20Poverty/DigitalPoverty.pdf
https://www.eis.org.uk/Content/images/Equality/Child%20Poverty/DigitalPoverty.pdf
https://www.pure.ed.ac.uk/ws/portalfiles/portal/17773229/impacts_of_poverty_on_children_and_young_people.pdf
https://www.pure.ed.ac.uk/ws/portalfiles/portal/17773229/impacts_of_poverty_on_children_and_young_people.pdf
https://www.pure.ed.ac.uk/ws/portalfiles/portal/17773229/impacts_of_poverty_on_children_and_young_people.pdf
http://whatworksscotland.ac.uk/wp-content/uploads/2017/08/WWSActionsToPreventAndMitigateChildPovertyAtLocalLevel.pdf
http://whatworksscotland.ac.uk/wp-content/uploads/2017/08/WWSActionsToPreventAndMitigateChildPovertyAtLocalLevel.pdf
http://whatworksscotland.ac.uk/wp-content/uploads/2017/08/WWSActionsToPreventAndMitigateChildPovertyAtLocalLevel.pdf

BEYOND THE PANDEMIC — POVERTY AND SCHOOL EDUCATION IN SCOTLAND 27

school uniforms is reasonable. Available from: https://www.gov.uk/government
/publications/cost-of-school-uniforms.

UNESCO. (2020). Global Education Monitoring Report Summary 2020: Inclusion and
Education: All Means All, Paris: UNESCO. Available from: https://en.unesco.org
/gem-report/report/2o2o/inclusion.

Unicef (2021). Closing the Digital Divide for Good. Carnegie Trust. Available from:
https://www.unicef.org.uk/policy/closing-the-digital-divide-uk/.

United Nations (2020). Roadmap for Digital Cooperation. Available from: https://www
.un.org/techenvoy/content/roadmap-digital-cooperation.

Welsh Government (2019). Statutory guidance for school governing bodies on school uni-
Jform and appearance policies Education, Wales, Guidance document no: 247/2019.
Available from: https://gov.wales/sites/default/files/publications/2019-07/statutory
-guidance-for-school-governing-bodies-on-school-uniform-and-appearance
-policies.pdf.

White, J. (2017). Evidence summary: Reducing the Attainment gap — the Role of Health
and Wellbeing Interventions in Schools. NHs Health Scotland Available from:
https://www.healthscotland.scot/media/1693/evidence-summary-reducing-the
-attainment-gap-the-role-of-health-and-wellbeing-interventions-in-schools.pdf.

Wilson, R., and Hopkins, J. (2019). The Changing Shape of Scotland’s Digital Divide,
European Countryside. 11(4), pp. 563—583.

SCOTTISH EDUCATIONAL REVIEW (2028) 1-27 |,10.163/2773084020231002 025 00:0520m

via free access


https://www.gov.uk/government/publications/cost-of-school-uniforms
https://www.gov.uk/government/publications/cost-of-school-uniforms
https://en.unesco.org/gem-report/report/2020/inclusion
https://en.unesco.org/gem-report/report/2020/inclusion
https://www.unicef.org.uk/policy/closing-the-digital-divide-uk/
https://www.un.org/techenvoy/content/roadmap-digital-cooperation
https://www.un.org/techenvoy/content/roadmap-digital-cooperation
https://gov.wales/sites/default/files/publications/2019-07/statutory-guidance-for-school-governing-bodies-on-school-uniform-and-appearance-policies.pdf
https://gov.wales/sites/default/files/publications/2019-07/statutory-guidance-for-school-governing-bodies-on-school-uniform-and-appearance-policies.pdf
https://gov.wales/sites/default/files/publications/2019-07/statutory-guidance-for-school-governing-bodies-on-school-uniform-and-appearance-policies.pdf
https://www.healthscotland.scot/media/1693/evidence-summary-reducing-the-attainment-gap-the-role-of-health-and-wellbeing-interventions-in-schools.pdf
https://www.healthscotland.scot/media/1693/evidence-summary-reducing-the-attainment-gap-the-role-of-health-and-wellbeing-interventions-in-schools.pdf

	Beyond the Pandemic – Poverty and SchoolEducation in Scotland
	Abstract
	Keywords
	Introduction
	Scottish Schools and Child Poverty
	Education in Local Child Poverty Action Reports
	The Digital Divide and School Education
	School Uniform
	Challenges for Music Education in Scotland
	Teacher Preparation for Educational Inclusion in the Context ofIncreasing Child Poverty
	Concluding Remarks
	References

