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The global pandemic has brought questions of our shared states, including the state of The
University, into sharp relief. In and around the academy, we share states of exhaustion and
inequality but also states of care and politicization. To say “we share” is to evoke,
simultaneously, these contradictory states of passive and active connection, of ambient and
intentional being in community. In this volume, the University is the site of that double sense
of sharing, a paradox made more confounding because our different “shares” overlap and are
not always easy to distinguish, as the phrase “work fatigue” suggests. The University has
navigated COVID-19 restriction by exploiting and marketizing this blur, promoting online
learning “communities” and “flexible” work practices while locking down campuses and
imposing more stringent visas regulations. At the same time, forms of refusal and resistance,
such as strikes and other unionized actions, social media call outs over the normalization of
over-work, and resignations due to changing working conditions continue as a shared and
frustratingly repeated pattern across our educational institutions. In this collection we ask, In

what ways and for whom do we share in the University, and how might we share otherwise?

We started work on this volume not long into the COVID-19 lockdown restrictions
announced in many Western countries from March 2020, as a stall from the quick
announcement in China and XYZ. We continued sharing and reviewing across Zoom, in
emails, between time-zones, throughout 2020-2022. Those years seem ones of crisis: of

closure, lockdown, furloughs, and redundancies. Distance interrupted our attempts at sharing
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and as a political imperative. But these were also years of mass protest, of Black Lives
Matters, of fights against state violence, including in our state-funded institutions. As
lockdown was phased in and out, the UK witnessed heightened incidents of drinks spiking,
including on and off campus, as students reported sexual assault. Our students shared these
experiences as well as ones of remote working and living, of being returned home (which was
not home), and of starting over again in accessing housing and health care in the middle of a
pandemic. Our international students could not reliably access university supports from a
distance. Distance often meant not sharing or redistributing. This collection was undertaken
in these conditions but with a sense that many of these supposedly unprecedented states of
being in the University were and are not exceptional but instead long and linked crises. And

they are crises we must learn to share, in many senses of that word.

Or perhaps not learn but, rather, re-learn. While there has been a resurgence of grassroots
activisms and mutual aid forms on and offline, much of this renewed energy in the face of
despairs echoes back to longstanding feminist questions around care, responsibility,
recognition, and redistribution. In contemporary times, concerns recirculate about, for
example, women’s unpaid care labor, care in times of quarantine and lockdown, domestic
violence in the “private” space and the (in)security of family, the “needs” of children and the
“burden” of parenting, and the amplification of discrimination towards some of the most
socially vulnerable and excluded groups. In times of global pandemic and with these ongoing
feminist concerns in mind, the University must ask itself “what is to be done?” What is to be
done with, by, and through Universities as they negotiate distance and proximity, closure and
opening, hoarding and spending? In this volume we make a queer return to these questions

via states of sharing.
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In asking “what can be done queerly?”, we look for the generative, subversive, queer
potential of sharing in academia. This means, foremost, situating ourselves among the often
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conflicting demands of the “greedy,” “neoliberal” University (Thwaites and Pressland 2017;
Connell 2019). Queer-feminist academics can occupy critical positions as they stretch to take
up space within the academy as disruptive, challenging, activist presences (Sobande, 2018;
Breeze and Taylor, 2020). But as Ahmed reminds us, “we do not have feminist universities”
(2017, p. 110), and feminists continue to struggle for both institutional recognition and the
feminist transformation of the institution, just as universities selectively extract and
incorporate feminist insights (Pereira, 2017). Queer-feminists often occupy ambivalent
positions in the academy and many aspects of feminist academic work are laboriously
repetitive. Sharing, too, can become a problematic repetition, one of intention rather than
effect. There may be an intention in sharing resources, but as the empty aisles of UK
supermarkets revealed, we may be inclined to share only when our own cupboards are
stocked up, or only when our own citizens are vaccinated, or only when our own panic
subsides. Such panics are felt personally but are of course ultimately social. If the intention is
to share, we pause on the question of what is being taken from where and given to whom and
how might resources be extracted and accumulated. We share visions of and tensions

between our ideas of the social as shared, across the different disciplinary and country

contexts represented in this book.

To varying degrees, Queer sharing in the marketized university addresses everyday acts of
resistance outside and inside universities which, collectively, constitute a type of queer
reforming. But even mutual aid, collegiality, dialoguing, and co-operation can reproduce
exclusionary practices and structures, including as do-gooding or CV-building. Being a

queer-feminist mentor in academy is unlikely to automatically or entirely queer institutional
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norms and practices, and mentors’ authority may also be upturned and undone by mentees.
Queer has often dwelled in failure, as refusal, and through “anti-everything” stances. While
out in the picket line (again), we’ve hoped our anti-something stances would lead to
something, to, for example, pensionable futures, secure rather than precarious workers, and to
supported scholarship rather than lifelong yet exhausted “learning opportunities.” As queer-
feminist academics we dwell in these some-things, collecting resources from across the
university, in and through our classrooms, between colleagues and peers. We do so with
caution and care and with the all too familiar educational story of long-term inequality in

mind.

Examples of the tension between caution and care are everywhere in the queer University.
Academic conferences, workshops and seminars can represent shared meeting points, done
for, as, and through “queer(s).” They might represent moments of dialogue, co-operation,
care, and connection. Yet a shared feeling of not belonging might be exactly what circulates,
and both students and academics—as university entrants, conference attendees, teachers, and
learners—may feel marginalized as strange “imposters” (Addison et al., 2022). Working-
class academics have long, repeatedly (Tokarczyk and Fay 1993; Mahony and Zmroczek,
1997) and more recently (Shields, 2021) made politicized claims from “the margins”

(hooks, 1994). The Working-Class Academics conference, for example, is one of many
events and networks which partly reverse the usual inside-outside dynamics of elite academic
spaces. There is much worth in disrupting the patterned repetitions of who gets to talk, as
perpetual echo chambers. Yet marginal spaces also come with their own normative
expectations and entry points, shaping both speech and silence. “Imposter” feelings in higher
education circulate more and more in contemporary times—voices seemingly become louder

even competing, as everyone states their imposter status (Addison et al., 2022). The imposter
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makes quite loud claims of feeling, being, and owning imposition in themselves, as

acquisitive and proprietorial. Class identities can be both shared and hoarded.

In this context, “first generation” may be both an accurate descriptor of lived experience,
alluding to, yet arguably obscuring class and race inequalities and specificities. “First
generation” may be held across an academic lifetime of entry, existence, success, and
promotion. While the idea of a working-class “habitus” does indeed highlight the long-term
embodied carrying of class, there are important questions to be asked about how this is
differently carried and weighted. Widening participation terms and diversity captures
proliferate at the very time of increasing educational divides. And while equality legislation,
such as the UK Equality Act (2010), formalise or institutionalise legal recognition across 9
“protected characteristics,”! these are often viewed as discrete categories rather than
overlapping, co-constituted, and intersectional. Where the state perpetuates rather than
eliminates class inequality as a fundamental part of capitalist systems, objections about class
as an absence within listed protected characteristics can become awkwardly reduced to
matters of recognition. Such recognition coalesces around a particular version of heroic,
masculinised and romanticised white working-classness, with the global realties of racialised

class-making displaced by inflating the national state and even our “local” claims.

The bifurcated politics of race and class has helped to obscure some of the ways in which
privileged subjects have worked to keep institutional power—and disciplinary value—white
and middle class. The danger of equality and diversity initiatives in higher education being
little more that virtue signalling has been widely discussed in anti-racist approaches to higher
education, especially in the UK and the US (Ahmed, 2007; Bhopal, 2018; Bhopal and Pitkin,

2020; Mahn 2019). As universities map inclusion policies onto protected characteristics, the
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structural organization of diversity relies on the distinctiveness of categories which can lead
to the whitewashing of support for LGBTQ+ staff and students and the heterowashing of
support for BIPOC staff. The lack of nuance in approaching diversity turns a blind eye to the
hierarchies that can exist within categories. Where is the space to talk about anti-Blackness
and caste discrimination amongst South Asian diasporas that filters into disciplinary and
university lives? Where is the space to understand the shared histories and perspectives of
struggle experienced by working-class staff and students? The operationalization of diversity
in universities make and unmake classed, gendered, and racialized subjects in ways that
deliberately obfuscate the routes to a politics and practice of solidarity and sharing in the

marketized university.

Queer sharing in the marketized university approaches the above tensions and possibilities in
three parts. The chapters in Part 1 clarify the broad context of the volume’s intervention by
mapping the neoliberal conditions of financialization, hierarchy, and careerism that make
queer sharing in the university both difficult and urgent. Together, they construct a
conversation about ways queer scholarship has responded with cooperation and care to the
trend of market-driven interests and concerns in the academy. Yet because feminist and queer
theories, too, are marketable resources that can be hoarded (Brim, 2020), several chapters
displace the work of queer knowledge making from the places it is most at home and relocate
it elsewhere, including in translation in non-Anglophone settings, in the cooperative
education movement, and in liminal sites of public intellectual engagement. Our authors
propose using queer, feminist, and anti-racist pedagogies to re-think relationships to labor
markets, where workers are not only university staff but also students caught amongst the
mixed messages of what college and a college degree are for. And they consider the

complicated role of non-profit organizations as models for the redistribution of knowledge
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resources across academic and non-academic spaces. We gather these diverse chapters
together for their overlapping visions of “Cooperating and caring within and against the

marketized university.”

In the opening chapter, “In search of the cracks in the system: Feminist and queer scholarship
in education and the marketized university in Spain,” Alejandro Caravaca, Ingrid Agud-
Morell, and Mauro C. Moschetti draw on in-depth interviews with 14 researchers from 11
Spanish universities. Their chapter raises questions about where queer theory is or is
understood to be located, how queer theory can be dislocated from its go-to terrain, and how
sharing can be heard across translated words and worlds. Highlighting spaces of resistance
and strategies undertaken to navigate neoliberal academia, authors engage with and challenge
the dominant values, expectations, and processes that they themselves are subject to. This
chapter uses queer scholarship as a theoretical frame and an empirical case study for
analyzing the effects of neoliberal dynamics on knowledge production in the field of
education. A queer approach may help question what kind of knowledge production is
authorized and what kind is excluded or relegated to the margins: Cuir—as an alternative
way of writing “Queer” following Spanish pronunciation—can be understood as a
reappropriation and a de-centering of universal terms. This act of academic translation marks

the volume’s inaugural act of cuir-ing sharing.

Aura Lehtonen’s “Queering the binary: The politics of the pre/post-1992 division in UK
higher education,” interrogates the difference between so called elite “Russell Group”
institutions in the UK (named after the London location where university leaders and
academics formed the group), and “post-92s” (a group of institutions who gained university

status in 1992). Lehtonen argues for a denaturalization of the division between these
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institutions that can begin to expose assumptions of value and labor. She sees a particular
need to negotiate dominant understandings of the relationship between students and labor that
position students as either educational products (present and future workers-for-capital) or as
unencumbered agents pursuing a life of the mind. Lehtonen navigates between and around
this binary by crafting a line of argument about critical queer employability that accounts for
students’ material circumstances as well as their creative acts of self-direction. A grounded
critique of binary structures, the chapter proposes queer employability teaching as a method

for sharing the intellectual and material resources in higher education today.

The authors in Part 1 demonstrate that although the modern the University is managerial,
hierarchical, and proprietary, visions of different and better knowledge formations exist. In
chapter three, “Co-operation not competition: On the queer potential of co-operative higher
education,” Malcolm Noble offers an account of the cooperative movement in UK higher
education and its potential to act as a queer alternative to mainstream and increasingly
marketized educational models. The case study Noble uses is the Vaughan Centre for
Lifelong Learning, which had started its life as a Working Men’s College in 1862, later
becoming an extramural department at the University of Leicester. The persistence of the
college at the fringes of the university demonstrates the endurance of educational structures
that cannot be fully assimilated or subsumed into the university. Although Vaughan Centre
finally closed, Noble argues for the enduring importance of cooperative movements and their

queer potential.

In chapter four, “Collective study and the possibilities of becoming: Between a feminist space
in Yerevan and the US university,” Tamar Shirinian concludes the first part of the volume by

offering another model of knowledge sharing. Shirinian sees “possibilities of becoming” in
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the feminist and queer FemLibrary (FemGradaran), a non-profit space and organization
founded by young women in Yerevan, Armenia in the wake of the neoliberal transformation
of education ushered in by Armenian independence in 1991. FemLibrary encourages the
dispossession of knowledge as opposed to a marketplace of ideas. It commits to being a space
of refuge, not only because it has had to adapt to ever-changing conditions created by military
struggle and pandemic shutdown but also as an intentional way of negotiating the limitations
of academic careerism and the patriarchal oversight of learning. The complex story Shirinian
tells moves from inside out, beyond institutional walls and into community spaces where
knowledge-making as “collective study” cannot be thought apart from public engagement.
But FemLibrary also retains a certain adjacency to Women’s, Gender, and Sexuality Studies
and the material realities of the field’s institutionalization, and so Shirinian locates
FemLibrary’s undercommons work not in strict opposition to higher education but rather

beneath it, pushing back from below.

Part two of Queer sharing in the marketized university bristles against the false promises of
“inclusion” in the academy. The authors here name their disappointment, exasperation, and
outrage at forms of liberal progress that encode racial tolerance, manage gender equality, and
reward class quietude in the university and beyond. What might “real inclusion” look like if it
were conceived not as a project for displaying liberal bona fides but understanding
uncomfortable experiences, or for distributing material resources in the service of opening
thought rather tossing around pity or patronage? How are queers hemmed in not only by
established models of scholarship and pedagogy but also by our own well-rehearsed queer
theories, our ubiquitous diversity-speak, and our smiling “collegial” relations? Notably,
several contributions in this section of the book experiment with the essay form, including

through manifesto and innovative narrative structure, as a way to materialize and share queer
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resistance to incorporation in the academy. Each of the author’s voices in “Redistributing

queer inclusion in the raced and classed academy” is a clarion call to share.

In chapter five, “Exploiting shared queer knowledge,” Mary Zaborskis asks what happens
when the University, in enacting equality, diversity and inclusion policies, appropriates queer
impulses and returns them back to us as disciplinary forces, un-doing queer potential. If queer
classrooms are to be “safer spaces,” who and what will be at risk and pushed out? Sharing
queer knowledges in the classroom can be impeded by institutional policies, and Zaborskis
skillfully illustrates what’s at risk pedagogically, epistemologically, and materially in an era
of bureaucratized diversity. Certainly the classroom as an entry point is compromised through
uneven conditions of entry. Once inside, student/teacher hierarchies may be productively
fractured or consolidated, and yet the queer teacher can also be shut down in trying to share
beyond the queer status quo. In this chapter, many academics will likely recognize the
increasing invitation, or compulsion, to declare our preferred gender pronoun, including as
part of institutional downloadable and branded signature strips. Many may feel the reduction
of a queer politicization to these seemingly singular or uncomplicated truths. We may need
and want gender “101” moments in the university, in the classrooms, in our forms of
address—which necessarily includes staff and students being addressed as per self-
identification. But we may also need to trouble self-identifications as bringing certain selves
forward. Doing so may offer ways of resituating queer pedagogy, and student-teacher

relationships, in today’s neoliberal university.

In “WAGES AGAINST INCLUSION! FULL INCLUSION NOW! Towards a queer
manifesto against LGBT+ inclusion in universities,” Maddie Breeze and Darcy Leigh

produce a queer manifesto that critiques discourses of “LGBT+ inclusion” in the

10
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contemporary academy. They begin with an exploration of how queer manifestos can work as
a method and then offer the powerful text of their anti-assimilationist, anti-work, and
abolitionist queer manifesto. Their collaborative call to action draws on anti-racist critiques
of the EDI (Equality, Diversity, and Inclusion) agenda which reduces the complexity of
minoritized and marginalised life to a series of tick boxes, or a short training course. Against
this grain, and in the tradition of other feminist manifestos, Breeze and Leigh argue for a
recognition of inclusion work as work, and they chart the disruptions, inconsistencies, and
necessities of that framing. The chapter offers an experimental, polemical imperative to use
mechanisms of queer resistance and refusal to demand a more equitable distribution of

resources.

Poet, theatre-maker, and scholar Rommi Smith shifts the question of inclusion by exploring
what it means to be “lighted” in educational and performance spaces. In chapter seven,
“Redistributing the light: From socio-scenography to company—and the formation of 125" &
Midnight,” Smith calls on readers, theatre scholars, and academics to redistribute light as part
of a practice of resisting institutional anti-Black racism. While this call resonates
metaphorically, Smith enters the conversation as a scholar-technician; her training and
experience in the theatre and in the study of performance grounds this chapter in the theory
and practice of lighting actors on the stage. There, Black bodies have been visually erased as
the act of illumination has assumed a white subject. Connecting to other academic and social
locations, Smith offers the term “socio-scenography” to describe “the application of
scenography to society, as an ironic poetics with which to illuminate the lighting ‘state’ or
‘plot’ of, primarily, racism but also other forms of discrimination.” With injustice
illuminated, Smith then offers redistributive strategies for countering the isolationist tactics of

institutional discrimination, focusing chiefly on the creating forms of “company” that share
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space, resources, and respect. Here, Smith’s own production company and small press, 1251

& Midnight, offers one model of Black, queer, and interclass—or quare—company.

As the marketized university in the US has increasingly made access to knowledge a matter
of spending power through tuition hikes, high-priced textbooks, and skyrocketing database
subscription costs, the “open” movement has offered a key form of resistance. Open access
journals, born-digital open educational resources (OER), and a variety of other openly
licensed materials represent help students pay less for texts, faculty pay less to publish,
academic communities thrive in front of paywalls. In chapter eight, “Wanting more from
OER: Enacting a queer of color commitment to open,” Karen Zaino makes “free” the starting
point, not the end point, of this dynamic conversation. What other ways do our pedagogies
need to be open, she asks? What more can we want from the open movement, beyond the
redistribution of economic resources? Reflecting on her experience as a White queer teacher
of students of color in the under-resourced City University of New York (CUNY)) system,
Zaino reframes open as a queer of color commitment to racial justice, sexual and gender
liberation, economic justice, and community understanding. The need for a multifaceted open
pedagogy has been dramatized during the COVID-19 pandemic, but Zaino makes her case by
drawing on a much longer history of rebellion, including the 1969 Black and Puerto Rican
student-led strike for Open Admissions at CUNY that succeeded in making the University
tuition-free (if briefly) and in opening the doors to students long denied access to higher
education. And in our current moment, when austerity-minded universities conflate the cost-
savings of virtual classrooms with the value of open education, Zaino insists there has never

been a better time for educators to join our students in demanding more of open.

12



Introduction: Queer sharing in the marketized university

The chapters in Part 3 are organized around the theme of “Confronting the shared silences of
queer institutional spaces.” Running through this section are the authors’ strong senses of
place and displacement, felt knowledges commonly invoked in queer cultural narratives and
ones that are just as pertinent to queer people’s stories of participation in higher education.
Border-crossing academics must invent their own languages in the face of silences produced
by expectations that they be either “here or there,” inside or outside the academy. Yet
breaking silences—sharing one’s voice—is not without its risks, and this is particularly true
for forcibly displaced queers, whose voices are not only ignored but filtered, misheard,
misappropriated, assimilated. While institutional silences are structural, as in the case of
class-based speech, they are also experienced as relational and even deeply personal, as in
mentor-mentee relationships. For queers with relatively less power, to be silenced by those
who ought to offer queer care can be especially confounding. Moving one’s talents out of the
academy can become more attractive than moving on in an academy that tells you it does not
want what you have to share. Our authors do not resolve but rather amplify the question,
When does speaking constitute a redistribution of power, and when does it further consolidate
power and make it more inaccessible? As one response, our authors suggest that finding
one’s voice in the academy can be a matter of coming to terms with the coordinates of one’s
location. The novice graduate student instructor may feel less like an imposter by locating
herself as a novice and in solidarity with other early-stage academics. The same is true for
university workers in administrative positions whose itineraries around campus run not on the
tenure track but on routes that offer valuable perspectives onto other opportunities for place-

based queer knowledge making.

In chapter nine, “Little strokes fell great oaks: Silences, meaning-making and LGBTIQ+

forced displacement,” Tina Dixson and Renee Dixson draw on lived experience, academic
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work, and activism, including the founding of the Forcibly Displaced People Network
(FDPN), to consider silence and power. Whereas queer politics has often privileged the loud
and unrelenting voice, Dixson and Dixson explore modalities of silence that prevent
LGBTIQ+ forcibly displaced people from being heard and gaining full inclusion. As they
make clear, the cumulative effects of silence cannot be neutralized by simply speaking out,
breaking the silence or by “finding your voice.” The very act of speaking, or of having a
(legitimate) story to tell is imbued with normative constraint as well as queer potential.
Shifting how we listen, the authors suggest that silence can be re-imagined as a meaning-
making process circulating around LGBTIQ+ forcibly displaced people. As with earlier
chapters, Dixson and Dixson question the state of queer(s), especially as it is linked to the
national state and its educational, legal, and cultural institutions. This chapter interrogates
states of silence: silence justified by irrelevance, silence justified by omission, silence as
gatekeeping, silence as erasure, silence justified by pre-existing silence, and silence as a code.

Ultimately, Dixson and Dixson share, locate, and displace acts of queer silence.

Ela Przybyto sees lively possibilities for redistributing queer resources around the university
through better academic mentorship in “Mentorship phenomenology: Queer sharing,
opposition, and generosity.” The need for reimagined mentor-mentee relations is most
striking for working-class and racially marginalized students, who are too often presumed not
to belong in the university. Perhaps unexpectedly, queer mentors, though their own
relationships to institutional power may be tenuous, can propel cycles of exclusion based on
academic pedigree and relative privilege within normative race, class, and gender university
systems. Przybyto explores the fundamental misrecognitions that plague our efforts to relate
across power differences in the academy, drawing on histories of enslavement, theories of

embodiment, and class-based ideologies to situate our current mentorship troubles. But she
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also points to educational counter-formations, such as Polish “flying universities” and the
undercommons, as examples of how teachers, students, and communities have related
otherwise in order to produce knowledge together. Ultimately, she argues that anti-oppressive
mentorship offers an oppositional practice for welcoming all bodies into the spaces of higher

education.

Jenny Rossberg and Alexandra Stamson ask how digital spaces present opportunities for
queer sharing that can be more broadly incorporated into traditional graduate student
education in chapter eleven, “A novice feminist pedagogy: Community, accessibility, and
lessons from online learning during COVID-19,”. Their question emerged out of several
overlapping contexts: the COVID-19 pandemic, their graduate-level coursework in women’s,
gender, and sexuality studies, and their experiences as first-time university classroom
instructors. In this critically self-reflective chapter, Rossberg and Stamson explore their initial
assumptions that aligned in-person educational community against online educational
accessibility. As part of that inquiry, the authors also construct a meta-narrative about
learning to navigate their positions in the academy not by trying to mimic the work of more
senior scholars. Scholarly impersonation can be instructive, they suggest, but it can also cause
us to miss opportunities for creating knowledge in one’s own voice in response to a specific
set of educational circumstances. In this “anti-imposter” chapter, two early career scholar-

teachers queerly embrace the “novice” as a positionality that enables them to tell their story.

In our final chapter, “More than rainbows: Creating and reframing queer spaces on college
campuses,” Jeffrey Eppley and Chad Mandala offer a practice-based understanding of how
LGBTQ+ inclusion operates on the level of campus buildings and their organization. How do

campuses signal and signify their status as “welcoming” to queers? Eppley and Mandala
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consider how the heteronormativity of campus organization and culture silos queer life and
how measures to make campuses more inclusive often ring hollow due to the absence of in-
depth, evidence-based research and mechanisms of accountability. In this chapter, they
outline some of the pragmatic ways in which universities can share their culture and
resources more equitably with all students by queerly rethinking the built college

environment.

All of the above queer-class contexts, conflicts, and contradictions in higher education set the
stage for Queer sharing in the marketized university. It is a volume that we hope will make

university life more livable in this moment and in the futures imagined in its pages.
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