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Abstract

The context for this paper relates to the policy and practice implications of efforts to achieve social justice for Scotland’s 12,000 children and young people in the care of local government authorities. The paper is located within a growing evidence base of the educational experience of young people in care and leaving care. The data on attainment and exclusion from school in particular are reviewed and confirm that looked after children in Scotland, as elsewhere in the UK, typically leave education with significantly fewer school leaving qualifications than is now the common expectation for young people in their age group and are significantly more likely to lose time in school due to exclusion. However, the review also shows the devastating impact of being in care on young children’s attainment in reading, writing and mathematics. The implications of the data reviewed are discussed in relation to the concepts of social justice, resilience and the educationally rich environment.

Introduction

One of the first documents to emerge from the new government in Scotland following the devolution of substantial powers from the UK Parliament was Social Justice – a Scotland where everyone matters (Scottish Executive, 1999). This is a detailed prospectus for tackling poverty and disadvantage and it has ambitious aims, to be achieved by 2010. These include halving the proportion of 16-19 year olds not in education, training or employment, ensuring all young people leaving care have qualifications in at least English and mathematics, and reducing by a third the number of days lost every year through exclusion and truancy. The broader context for this paper relates to the policy and practice implications of efforts to realise these aims and to achieve social justice for Scotland’s 12,000 children and young people in the care of local government authorities, referred to as looked after children throughout the UK. The term includes children looked after by having varying degrees of support while continuing to live within the family home and also those ‘accommodated’ in foster and group care settings. 

More specifically, this paper is located within a growing evidence base of the educational experience of young people in and leaving care. The aims of the paper are therefore to examine the context through a lens of increasing data on attainment and exclusion from school and to examine the implications for social policy in relation to the concepts of social justice, resilience and the educationally rich care environment.

There have been concerns about underachievement by children and young people in public care in the UK for almost 30 years (see, for example, Kahan, 1979; Jackson, 1987; Health, Colton & Aldgate, 1989; Fletcher-Campbell, 1990; Borland et al., 1998). Despite the efforts of some notable researchers, the educational experience of this group has until relatively recently been a neglected area in research and social policy development. More recently, in the different constituent parts of the UK there has been a focus on the educational difficulties of the lowest-performing 20% of school students, a group which includes most looked after children and young people (Social Exclusion Unit, 2004; Mooney, McDowell & Taggart, 2004; Scottish Executive 2005a; Welsh Assembly, 2005). By age 21 around 13% of looked after young people in Scotland are not in education, employment or training. They are much more likely than average to have  mental ill health and to have a criminal record, and are much less likely to have educational qualifications (HMIE, 2006). 

Context

Statistics describing the educational attainments of looked after children and young people in Scotland are published annually by the National Statistics Agency, compiled from data which in turn are collected by local government authorities in a procedure know as the Children Looked After in Scotland (CLAS) return (Scottish Executive Statistics, 2004). The collection, transfer, compilation and analysis of the data from all 32 local authorities in Scotland are extremely complex tasks. In most local authorities, education and social work are separate departments; the social work department typically has responsibility for collecting the data on looked after children and young people but may rely on the education department to provide attainment information. There is no reason to question the level of co-operation in data transfer across Scotland but local authorities until relatively recently varied in the sophistication of their IT infrastructures. In previous years, some attainment data were not available for some authorities and the most recent data include more categories of educational information. The attainment statistics for 16 and 17 year old care leavers have been published nationally in Scotland only since year ending March 2002 and information on attainment levels for younger children in the ‘5-14 curriculum’ has been published only once, in year ending March 2004 (though data were actually collected in year ending 2005). The complexity of the data-collection process means that it is difficult to be sure that the information provides an accurate picture and to make entirely meaningful year-on-year comparisons. Nevertheless, improving the quality of attainment data was an important recommendation of a key report by the inspection agencies, the Learning with Care report (HM Inspectors of Schools/Social Work Services Inspectorate, 2001), and the data collection infrastructure in relation to attainment statistics seems now to be mainly in place. 

In the following sections we examine data for looked after children relating to the curriculum for ages 5-14, public examinations taken around age 16 and exclusions from school.

The 5-14 curriculum

In 2004, for the first time, the Social Work Statistics report (Scottish Executive, 2004) provided information about the attainments in the previous year of looked after children in the 5-14 curriculum (covering the primary school stage and the first two years of secondary school). Table 1 shows attainments in reading, writing and mathematics for two selected stages chosen for the purpose of illustration: Primary 3 (age 7-8) and Secondary 1 (age 11-12). The June 2004 figures have not previously been published but were made available to the authors by the Executive’s statisticians. The column headed ‘level’ corresponds to the minimum 5-14 attainment levels expected of the majority of pupils at a particular stage of schooling. The figures shown are the proportions of looked after children and young people nationally reaching these minimum levels of attainment. The figures in brackets are the attainments of the general population children and young people provided for comparison. 

[Table 1 about here]

The table shows that looked after children appear to perform considerably worse than average in the building block skills. The lag in mathematics is not as marked in the early years as that seen in reading and writing but by the first year of secondary school (S1) the gap is considerable in all three areas. By this time many looked after children will have experienced considerable disruption in their lives, and the cumulative effects of absences as a result of illness, absconding and exclusion cause crucial gaps in knowledge which in turn affect performance. Government statisticians caution that data are available for considerably less than the full cohort and therefore the information may not be entirely robust. The figures vary little from 2003 to 2004, suggesting that they are reliable, despite being incomplete.
Public examinations at age 16

Data are also available for attainment by looked after young people in Scotland in the public examinations which are typically taken around the minimum age for leaving school – age 16 throughout the UK. The examinations known as ‘standard grades’ are similar to the general certificate in secondary education (GCSE) qualifications taken around age 16 by pupils in other parts of the UK. Standard grades are in the process of being replaced in a move to a more flexible system of qualifications in Scotland and therefore the data quoted also include ‘equivalent’ qualifications. The statistical report for the year ending March 2003 showed that six out of 10 care leavers aged 16 and 17 did not achieve any qualifications, compared with less than 10% for the whole age group (Scottish Executive, 2003a) and the situation had changed little two years later. The 2004 figures indicated that while 92% of young people in the general population achieved five or more standard grades, or higher qualifications, only 42% of care leavers achieved any qualifications (Scottish Executive, 2004). 

Table 2 is derived from the Social Work Statistics reports for 2003-04 and shows that only 27% of care leavers had gained the ‘social justice milestone’ of achieving standard grades (or equivalent) in both English and mathematics. The 2004-05 figures (Scottish Executive, 2005b) show an increase of 3%, though it is not yet possible to be sure that this is part of a trend towards improvement in attainment. Table 2 also shows the appreciably higher attainment of young people accommodated away from home in foster or group care settings. 

[Table 2 about here]

The statistics published by the Scottish Executive are not sub-divided by type of accommodation, but other evidence indicates that the higher attainment of accommodated children may be due to the relatively better performance of the 30% of looked after young people who are cared for in foster families where they are more likely to have experienced an atmosphere of stability and high expectations (see, for example, Jackson, Ajayi & Quigley, 2005). There is also emerging anecdotal evidence indicating higher performance among children placed with relative carers, compared to those who remain at home with social work supervision. This clearly needs to be closer study of this group.

Residential care

The advocacy organisation representing young people in care, Who Cares? Scotland, conducted a small-scale survey presented in the report A different class? (Boyce, 2003) which showed that 44% of a sample of 88 young people aged 15-18 looked after away from home had achieved some standard grades: an average of four against the national average of seven. A higher proportion of those living in foster care compared to those in residential care achieved some standard grades (67% as against 29%). Despite the fact that a number of studies have been critical of the level of support for education typically found in residential units (e.g. Berridge & Brodie, 1998; Gallagher et al., 2004), it would be unwise to conclude that the lower levels of attainment compared to foster care are necessarily due to inferior standards of care, particularly as the Learning with Care report acknowledged that:

Children in residential care were, on the whole, those with more educational difficulties and lower educational achievements. It was beyond the scope of the inspection to evaluate whether they were placed in residential care because of their educational difficulties, or whether their difficulties were caused or exacerbated by their placement in residential care. (ibid., p.36) 

On the other hand, there is evidence that residential care can influence education positively. Gallacher et al (2004) found that the key factors included giving children a sense of the value of education, clear and consistent messages about expectations in relation to education, a well-structured re-integration programme, providing support for children and staff when children are in school, and developing a learning culture within the home. 

In Scotland, the Learning with Care report reviewed only accommodated children and young people attending mainstream schools in the community from residential units or foster care or relative care placements. It did not consider children and young people placed in residential schools and secure units, who currently account for about six per cent of all looked after children. Statistics provided by Scotland’s largest local authority, Glasgow City Council, for session 2002-03 indicate that 44 out of 56 (77%) of pupils in the fourth year of secondary living in residential schools were presented for standard grades compared with only 14 out of 38 (37%) living in children’s units (Glasgow City Council, 2003). The proportion of those entered for examinations subsequently gaining an award was comparable in both settings. These bare statistics of course tell us nothing about the quality of the educational experience and the circumstances of children placed in residential schools are not necessarily identical to those who live in residential units in the community but since both groups are likely to have similar support needs needs, it is certainly a matter of interest that the former group, on these data, appear to have a greater opportunity to attain qualifications.

Residential schools are staffed at a high teacher to pupil ratio and they have typically had to compromise on breadth of curriculum. This means that, among other consequences of children living at a distance from their home community, they also have to accept more restriction in choice of subjects available to study. The number of residential schools used by Scottish social work authorities has varied in recent years but there are currently 24 such schools. Table 3, based on data provided directly to the authors by the Scottish Qualifications Authority (SQA) shows standard grade attainment data for 12 of the schools, selected because they had presented children in these public examinations in both 2000 and 2005, years which have been chosen to represent a period during which there has been increased professional awareness following the publication of the Learning with Care report. There has been no change across the sector in the number of subjects offered (a mean of five) in the five years, though it is important to point out that these schools will be preparing children additionally for other examinations, including vocational and leisure awards. The striking difference is the change in the mean achievement rates across all subjects in which children are presented. While the achievement rates varied considerably in 2000, in 2005 all pupils in all 12 schools achieved passes in the subjects for which they were presented. These passes include all grades of the award and for some children this represents a very modest level of academic achievement, but taken together the figures give some indication of an improving ethos of attainment in the sector which is good news in an otherwise generally depressing story.

[Table 3 about here]

School G is notable for the above-average breadth of the curriculum offered. Figure 1 is based on information provided by the school principal, and illustrates how an emphasis on achievement can lead to improved attainment. 

[Figure 1 about here]

This illustration shows that the much broader curriculum offered in 2002 (nine subjects offered) compared with 1995 (only four subjects offered) was accompanied by higher levels of attainment by the pupils. The school’s head argued that the improvements in attainment could be attributed to an altered regime in the school, which includes higher expectations, an emphasis on developing the children’s strengths, a more invigorating learning environment and staff development. A concentration on ‘school ethos’ also includes greater involvement of the child, parents and representatives of other agencies. This view seems to have been supported by inspectors from the Care Commission and HM Inspectors of Education who highlighted the: ‘…high regard the young people had of the quality of education they received and their opportunities for achieving qualifications’
. 

There are variations in the quality of provision among the residential schools in Scotland. Some are clearly very good and others have received critical inspection reports. As with mainstream schools, quality provision is associated with good leadership (Care Commission and HMIE, 2005). Inspectors concluded that about half of the residential schools in Scotland did not have a sufficiently broad curriculum and called for an end to the practice of residential schools typically having a shorter week than mainstream schools.

Although the picture is still not entirely clear, it would appear that, on present data, young people placed in residential care in Scotland in general attain considerably less well than those who are looked after in foster care. This may be partly a consequence of their difficulties, but may also be an indication that many residential settings are not educationally rich environments. Also, young people looked after in residential schools appear more likely to attain than young people living in residential units. This reflects both the difficulties that some units have in getting young people to attend school, and looked after young people’s perception that their mainstream schools see them as more trouble than they are worth and are therefore capable of excluding them - to use the words quoted in one study, ‘for daft things’ (Dixon and Stein, 2002). Such reactive exclusion of this sort is generally denied by school managers. However, it undoubtedly happens, as is illustrated by the following account of the experience of a 12 year old looked after boy with ADHD and Asperger’s Syndrome provided in private correspondence between the authors and a learning support teacher.

Sam [name changed] was excluded from school three times. On two of these occasions the exclusion took place prior to 9 am. These two exclusions were both as a result of him being on top of the school roof and refusing to come down, disobeying the head teacher and causing disruption in the playground. Upon investigation it transpired that Sam got dropped off at school by taxi at 8.20 am. He then spent the time between 8.20 am and 8.55 am unsupervised in the playground. Sam was often a victim of ‘fun-taking’ in the playground and inevitably reacted to being bullied/wound up by other pupils.

Sam’s experience highlights the specific issue of missing out on school which has emerged in research as a significant factor related to the poor attainment of many looked after children.

Exclusion from school

One of nine key issues highlighted in research by Jackson & Sachdev (2001) was non-attendance at school of children in public care, as a result of exclusion, placement moves or because of lack of effective collaboration between residential homes and schools. Twenty of the 50 children in the Learning with Care report’s sample had been excluded from school at least once and some had been excluded many times or for lengthy periods. 

In Scotland, official guidance (Circular 8/03) states that exclusion should be used only as a last resort and in certain clearly prescribed circumstances, which includes violent behaviour and using illicit drugs (Scottish Executive, 2003b). Schools are required to collaborate with relevant agencies when looked after children are excluded and have a duty to ensure that suitable alternative provisions for education are made. Despite this advice, there is anecdotal evidence that good practice is not always followed. The official guidance also outlines the importance of developing suitable strategies to avoid use of the exclusion sanction and makes clear that individual schools have responsibilities to develop good standards of behaviour and a positive learning environment. However, research shows consistently that a disproportionate number of looked after children lose out on schooling through non-attendance and exclusion (Dixon and Stein, 2002; Quinton, 2003; Ofsted, 2004). Reducing the days lost every year through exclusion from school is one of the Scottish Executive’s social justice targets. Yet in 2004-5 while the exclusion rate for school pupils in Scotland who were not looked after was 53 per thousand, the rate for pupils who were looked after was more than six times as much at 339 per thousand (Scottish Executive National Statistics, 2006). 

As table 4 shows, exclusions generally fell between 1999-00 and 2003-04, rising sharply in the most recent year. 

[Table 4 about here]

The explanation for the fall is likely to be related to the strong emphasis by politicians and civil servants on guidance issued in 1998 and in 2003. However, this provoked a storm of protest from teaching unions and head teachers’ representatives concerned about the strain of teaching across a wide range of needs and the effects on classes of including pupils with emotional and behavioural difficulties. The Scottish Executive subsequently backtracked under the pressure. The Minister for Education and Young People was reported as welcoming the most recent increase in exclusions as indicating that schools were ‘…using powers at their disposal to crack down on troublemakers by removing them from their classes’ (Denholm, 2006). Meanwhile, as the table shows, the exclusion rate for looked after children instead of falling, as a result of good communication and use of effective strategies, has been rising steadily since 2002-03. The government and local authorities face difficulties in attempting to avoid exclusion at all cost for the most vulnerable pupils in the face of public and media pressure to tackle disruption and perceptions of indiscipline in schools. Temporary exclusion is sometimes unavoidable but is also particularly damaging to children whose educational progress has already been substantially affected by disruptions in their lives. 

Emerging Issues

This review confirms what is by now quite well known: that looked after children in Scotland, as elsewhere in the UK, typically leave school with significantly fewer qualifications than is now the common expectation for young people in their age group and are significantly more likely to lose time in school due to exclusion. However, the review also shows the devastating impact of being in care on young children’s attainment in reading, writing and mathematics. But what conclusions should be drawn from the data and what are the conditions which might make things better? In the following sections we consider these questions by examining the social policy implications within a conceptual framework of social justice, personal resilience and the educationally rich care environment.

The concept of social justice

After seven years of devolved government, Scotland has arguably begun to gain a reputation for using social justice as a moral compass to guide debate and planning in relation to the key public services of education, health and social work. Social Justice – a Scotland where everyone matters (Scottish Executive, 1999) provides the underpinning principles in relation to tackling the consequences of being in public care.

We have to narrow the gap in attainment for vulnerable and disadvantaged young people. Our actions must help them access the same opportunities as others and reduce their isolation from mainstream activities - including schooling. We want to focus support on the most vulnerable young people who are in greatest danger of becoming permanently excluded - whether it is from difficult choices that anyone faces at this age or from particularly difficult circumstances some young people find themselves in (p.11). 

The link between being in public care and social disadvantage has been well established (see, for example, Bebbington & Miles, 1989). A typical response to poverty, according to Wrigley (2003) is: ‘…a reduction to “the basics”, a watered-down gruel of decontextualised literacy and numeracy exercises’ (p.156). He contrasts responses which provide a narrow curriculum and, he argues, undermine motivation with ‘curriculum enrichment’ which develops confidence and a sense of achievement.  An important strength of the Scottish Executive’s social justice prospectus is the explicitness of the targets but there is also a danger that meeting arbitrary targets becomes the focus of social policy. Young people speaking at the 25th anniversary conference of the advocacy organisation Who Cares? Scotland, in November 2003, were critical of the attainment milestone that all young people leaving care in Scotland should have at least English and mathematics standard grades, arguing that this risked conveying the impression that looked after young people inevitably have low attainments, thus confirming the low expectations which have typically been held by many professionals. The attainment results from residential schools reviewed earlier tend to support the view that a climate of higher expectation and a positive school ethos are the keys to improved attainment. 

There are at least two implications of this finding. First, the common assumption that looked after children will cope better by being given a narrow and ‘special’ curriculum should be challenged, in favour of ensuring that learning opportunities are as stimulating and rewarding as possible. Such a change in attitude would constitute an important driver to underpin expectations of higher attainment. Second, policy makers and practitioners could consider increasing the number of places available in residential schools judged by inspectors to be performing well, and be more willing to advocate their use for more challenging looked after teenagers at risk of not attaining qualifications, despite the obvious advantages of attending mainstream schools in the community. Residential schools are generally well equipped both to provide young people with emotional support and to give close supervision. Pupils of residential schools are also less likely to fail to present themselves for examinations. There are two principal objections to the increased use of residential schools: the presumption of mainstream education; and the high cost of placements. These objections have to be set against the advantages for the young person and society. Young people who leave care equipped to progress into employment and further and higher education are more likely to have stable and fulfilling adult lives. The options are not mutually exclusive, and improving the educational experience of looked after children living in the community and attending local schools is also important. Providing a stable care environment is crucial for success in education. 
The concept of resilience

Stability is associated with higher attainment on leaving school. Jackson and Martin (1998), for example, found that very few of the high achieving young people they interviewed who had been in public care were unemployed or homeless and none was in prison. The evidence considered earlier in this paper of the relatively poorer attainment of children on supervision orders where they continue to live in the family home, compared with children looked after by foster parents and probably also those living with relative carers, indicates a sub-set of looked after children at particular risk. This group, and their families, require considerable support. This also raises difficult questions about whether local authorities maintain home supervision beyond a point when the advantages of retaining the family unit are outweighed by the damaging effects on an individual child’s education. Children living in children’s homes also tend to have poorer attainment than those in foster care. For example, the By Degrees research found that of 46 care leavers attending university in the first cohort studied, only one had come from a children’s home background (Jackson, Ajayi & Quigley, 2005). 

There have been encouraging messages in the literature on what Daniel (2003) calls ‘resilience-led practice’. Gilligan (2000) notes three sources of resilience – secure base, self-esteem and self-efficacy – and argues that: ‘caregivers, teachers and social workers should remember that the detail of what they do with children counts’ (p.45). Dearden (2004) interviewed 15 young people aged 13-19 in the care of one local authority and found that all except one could name an adult they felt had provided support. Teachers, social workers, family members and foster carers were most frequently cited as being supportive while residential carers were more likely to be perceived as unhelpful. Being a residential carer is a demanding job, requiring the sophisticated performance of supporting, co-ordinating and teaching roles (Connelly, 1993), yet despite significant efforts in recent years to improve the educational level and professional training of residential child carers in Scotland, it is still relatively uncommon for workers to be appropriately qualified. A survey of more than 3,000 workers found that 84% held no recognised qualification in care, community education, social work or teaching (Scottish Institute of Residential Child Care, 2004). 

However, there is also contrary evidence of a weak relationship between quality of care and having qualified staff, according to researchers Berridge & Brodie (1998). One of two crucial factors which the researchers found to be associated with quality of care was stability in staffing. Stability, effectively having consistent relationships with adults, appears to be an important contributory factor in developing resilience. Young people themselves point out the vital importance of encouragement from carers in enabling them to progress educationally (Harker et al., 2004). 

There are reasons for optimism in relation to the quality of care provided in residential care homes as a direct result of greater awareness on the part of social work managers and carers, and the specific activities which have followed from the Learning with Care report in Scotland. Many authorities have employed home-school liaison teachers, and homes are more likely to have books and other educational materials, and procedures for effective communication with schools. Sinclair & Gibbs (1998), in a study of 48 children’s homes in England, found improved attitudes to education by staff, which they attributed to official guidance, and there is no reason to believe that the effects in Scotland will be significantly different. A positive attitude, complemented by actions by carers supportive to education - effectively enriching the home environment – appears to underpin the recipe for success. 
The concept of the educationally rich environment

The term ‘educationally rich environment’ was used by the Learning With Care report’s authors to describe desirable conditions in residential settings which were contrary to the deficits observed by inspectors in some homes. The term is also relevant to other care settings. The educationally rich environment cannot be defined precisely but the following list taken from the Scottish Executive’s information booklet for carers, social workers and teachers (Connelly et al., 2003) provides a useful indication of the qualities required in a supportive care setting:

· Collaborate with teachers to ensure the child attends school regularly.

· Become familiar with the courses, qualifications and attainment targets relevant to individual children.

· Help the child or young person with personal organisation (e.g. planning homework and study, using a homework diary, having the correct books and equipment).

· Keep in contact with the school (and individual teachers, if appropriate) and act early to avoid escalation of difficulties.

· Offer support and encouragement.

· Encourage intellectual activity (e.g. discussion of news, watching TV documentaries, provision of books and newspapers, reading to young children).

· Share enthusiasm for learning or particular expertise in a school subject, creative pursuit or sport with children in your care. (ibid., p.17)

As part of the work which followed the Learning with Care report, the Scottish Executive commissioned the development of ‘self-evaluation indicators’ for use in both care settings and schools. The development and field-testing of the indicators has been described elsewhere (Connelly, 2003). These indicators, designed for use by staff teams engaged in reviewing and developing their own practice, provide a detailed description of the conditions required to create an educationally rich care environment. They are designed to help to clarify the aims of care and the roles of carers, and therefore they have the potential to contribute significantly to enhancing the quality of care provision. Further research is required to investigate precisely how the indicators are being used by carers and teachers and to evaluate their contribution to improving the educational experience of looked after children and young people. There is also a need to examine more closely the support available to young people from care backgrounds making the transition into the world beyond school. Despite the size and complexity of the challenges involved, the optimum professional climate for developing creative and quality opportunities for the most disadvantaged students is arguably now present in Scotland, because of wider efforts to promote inclusion and as a result of the broader developments surrounding a Curriculum for Excellence (Curriculum Review Group, 2004), aimed at enabling all young people to become successful learners, confident individuals, effective contributors and responsible citizens
.
Conclusion
At the outset, the aims of this paper were to consider attainment and exclusion from school of looked after children and young people in Scotland, and to examine the implications for social policy. There is a sense of a journey begun but with a long road to travel. Scotland’s future as a mature democracy is as much tied to social justice as to its economy. The commitment to improving the educational experience and raising the attainment of a minority of its youth who are in public care represents a significant test of the socially just society.
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Table 1: Attainments at 5-14 curriculum at P3 and S1 for June 2003 and June 2004

	Stage
	5-14 Level
	Reading %
	Writing %
	Mathematics %

	P3
	A or above  2003

                    2004
	74 (88)

65 (85)
	69 (85)

67 (85)
	89 (95)

87 (96)

	S1
	D or above  2003

                    2004
	42 (74)

41 (76)
	30 (65)

31 (66)
	31 (70)

28 (71)


Table 2: Care leavers aged 16/17 with one or more Standard Grade (or equivalent) qualifications (2003-4)

	Care Leavers
	Living at home
	Accommodated away from home
	Total
	English & Maths at Level 3

	1,146
	35%
	52%
	42%
	27%


Table 3: Standard Grade Attainment in Residential Schools 2000 and 2005

	
	2000
	2005

	School
	Number of subjects presented
	Mean number of students per subject
	Mean achievement rate (%)
	Number of subjects presented
	Mean number of students per subject
	Mean achievement rate (%)

	A
	6
	6.8
	83
	6
	8.2
	100

	B
	4
	10.0
	93
	4
	4.2
	100

	C
	3
	9.3
	86
	4
	3.0
	100

	D
	6
	9.0
	74
	2
	8.0
	100

	E
	4
	31.3
	80
	7
	23.1
	100

	F
	5
	10.8
	87
	4
	14.3
	100

	G
	8
	10.0
	66
	11
	7.6
	100

	H
	6
	6.0
	80
	6
	6.0
	100

	I
	1
	1.0
	100
	4
	4.0
	100

	J
	3
	8.3
	76
	4
	11.0
	100

	K
	7
	29.0
	72
	5
	19.6
	100

	L
	6
	10.5
	89
	5
	8.0
	100


Figure 1: Standard Grade results at a Scottish residential school

	1995
	2002

	Pupils were entered for Standard Grade examinations in English, mathematics, science and craft & design.
	Pupils were entered for Standard Grade examinations in English, mathematics, science, art & design, craft & design, history, modern studies, French and German.

	Of the pupils entered for four subjects, 75% gained passes at Grade 6 and above. Of the pupils entered for three subjects, 100% gained passes at Grade 6 and above.
	100% of pupils who had been on the roll from August 2001 and who were still on the roll at examination time gained five or more passes at Grade 6 or above. Two pupils gained eight passes; four pupils gained seven passes; three pupils gained six passes; one pupil gained five passes. All pupils who joined the school late or who had not maintained their place gained passes at Grade 6 or above in two, three or four subjects.


Table 4: Exclusions of looked after children in Scotland 1999-00 to 2004-04

	
	Total exclusions of looked after children/young people
	Rate per 1,000 looked after children aged 5-15

	1999-00
	3,141
	390

	2000-01
	1,339
	172

	2001-02
	1,235
	154

	2002-03
	1,819
	227

	2003-04
	1,396
	253

	2004-05
	2,579
	339


Notes
� The reference for this quotation has been omitted in order to preserve the anonymity provided for schools in Table 3.


� For more information, see the Curriculum for Excellence web site at: www.acurriculumforexcellencescotland.gov.uk/.
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