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PAPER 1     Title Institutional Categorisations of Teacher Education as Academic Work in England     Abstract 
The objective of the first phase of our research was to investigate the ways in which higher education institutions in England categorised teacher education as a form of academic work. Our research was informed by sociocultural perspectives on language-in-use and the ways in which categories are formed that allow institutions, collectively, to think and to reason (e.g. Mäkitalo & Säljö 2002). Two data sets were generated: first, the texts of all job advertisements and job descriptions for teacher education vacancies in English universities during the main recruitment period of the 2009 academic year (n = 111); second, research interviews with a representative sample of the heads of department (Deans) in English universities that had advertised these vacancies (n = 8). Job description (role specification) data was subjected to two forms of analysis: first, a quantitative analysis of key requirements and attributes in terms of frequencies; second, a qualitative analysis of the texts using Membership Categorisation Analysis (MCA) that focuses on how categories in discourse (such as ‘teacher educator') are built - what is attributed to the category; how these attributions are substantiated; and the lines of reasoning these attributions and substantiations permit (Hester & Eglin 1997). With respect to the job advertisement and job description data, no differences in categorisation were observed between types of higher education institution (e.g. elite ‘Russell Group" [Ivy League] universities and small, teaching-intensive colleges). Teacher education as a category of work was produced as a form of ‘super teaching' where the teacher educator was assumed to be a successful (school teaching) practitioner with strong personal qualities of resilience and enthusiasm. Just under half of the vacancies across institution type did not require any form of research background. In terms of the interviews with heads of department, differences in categorisation were observed between research-intensive and teaching-intensive universities. In both sectors, the teacher educator was produced as a difficult and troublesome category but in the research intensive institutions, heads of department produced this categorisation around tensions between being a successful researcher and having professional credibility with schools. In the teaching-intensive universities, heads of department asserted that teacher educators were different to any other kind of academic worker on the basis of links to the professional setting. The research highlights the very distinctive institutional contexts for teacher education in England after nearly twenty years of highly-centralised policy.
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PAPER 2     Title The Ten Job Dimensions of Teacher Educators' Work in England and Scotland     Abstract 
Following our analysis of institutional categorisations of teacher education in England, we extended our interests to the practical activities in which teacher educators engage - the tasks and the material conditions that constitute their work - in England and also in Scotland, where a very different policy environment for teacher education has evolved historically. We constructed a sample of 13 university-based teacher educators (8 in England, 5 in Scotland), a sample that nonetheless can claim to represent the range of teacher educators according to recent statistical data (HESA 2009) - gender balance, age, range of experience and expertise, institution-type in our sample reflects the demographics of the sector as a whole (Mills et al 2006). Throughout the 2009 - 2010 academic year, we generated data with our sample participants in the following ways: telephone interviews to elicit life histories and perspectives on the material conditions of work; completion of work diaries for two different seven day periods at key points in the academic year; observation of the teacher educator at work for at least one full day. In this paper, we focus on the quantitative analysis of the work diary data (completed by each participant in increments of one hour over two separate weeks), supplemented by field notes from our observations.

Lists of the activities of the teacher educators as they had recorded them on the work diaries were made by two members of the research team. This process resulted in a total of 70 items, which contained numerous duplications. The two lists were then reviewed, and items grouped into a reduced number of 32 categories, from which a final combined list of ten job dimensions was agreed.

Statistical analyses were made to ensure that comparisons of the two sets of diaries would be reliable and to check for significance (t-tests). To exemplify this in the terms of our data, seven participants (or 54 per cent of the sample) carried out zero hours of research, whereas everyone undertook a measure of relationship maintenance. Relationship maintenance accounted for both the highest maximum individual allocation of hours, as well as the highest minimum individual allocation of hours. Although there were no differences observed between English and Scottish teacher educators in the sample (working in very different policy environments), this finding suggests there may be implications for policy in other national systems that seek essentially school-based but university-partnered teacher education programmes.
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Paper     Title Artefact mediation in the activity of pre-service teacher education: Tools for learning or rules of compliance?     
Abstract 
This paper will report on our analysis of observations of 13 university-based teacher educators in England and Scotland. Each teacher educator was observed at work for at least one day with a member of the research team. Under the conditions of our ethical clearance, we were also able to take photographs of participants and their students (with their informed consent) and the material artefacts with which they were observed working.

Field notes and photographs from each observation were written into narrative form by each researcher. Some field notes included reconstructed spoken interaction but not all. These verbal/visual narratives were then forwarded to another member of the research team who collated the entire set and did an initial, inductive coding, using qualitative data analysis software. Two further codings of the data set were made by the Principal Investigator. The first used categories derived from Cultural Historical Activity Theory (e.g. Engeström et al 1999, Cole 1996), specifically the tools or artefacts that were the focus of our observations in the field; the way in which these tools were being picked up and used by teacher educators and student teachers (what they were mediating); and for what ends (the potential object of the activity). Attention was also given to the social organisation of the practical activities in which the teacher educators were engaged - how the work was organised and between whom (the division of labour and the social rules or conventions). These coding processes were then repeated by the research assistant and the outcomes agreed with the research team.


Our findings centred on the actual or potential contradictions emerging in the participants' interactions shaped by - and shaping - the activities observed. These contradictions arose out of the function of the material artefact being worked on within the activity system - whether they functioned as a tool mediating the learning of student teachers or whether they functioned as a rule, as an organisational device (in other words as a behavioural norm or expectation - something you do in a classroom). The findings - of this aspect of our research as well as of the project overall - raise important questions about the way in which teacher education work within universities is organised and the division of labour between schools and universities in systems that promote an essentially school-based form of pre-service teacher education where there is an almost immediate expectation of minimally competent practice.
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